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Description 

The goal of a Columbia education, wrote one of the original Core Curriculum instructors, was not to prepare students for a career, but "to help them see life broadly." Established in the wake of World War I, Columbia’s core curriculum contained a core of knowledge that all students were to master. It also exposed students to the "best" that has been written or thought. Above all, it encouraged students to grapple with "the insistent problems of today" by exploring what major thinkers, writers, and traditions have had to say about the big questions—aesthetic, ethical, historical, philosophical, political, psychological, and theological. And it sought to cultivate those analytic, conceptual, critical, metacognitive, reasoning, and writing skills necessary to understand complex texts, explicate difficult arguments, recognize one’s own biases and presuppositions, and formulate and articulate one's own ideas and arguments in a clear, compelling, and coherent manner.

Literary Humanities and Contemporary Civilization provide all Columbia College students with a common intellectual experience that cuts across disciplinary boundaries. In an effort to overcome the superficiality and dilettantism that characterize too many "general education" curricula, these two year-long courses emphasize the close, rigorous reading of texts, intensive writing, informed and reasoned discussion, and the cultivation of one's own responses to key works in literature, philosophy, theology, history, and political philosophy and fundamental philosophical and moral issues involving certainty, evil, free will, freedom, government, human nature, identity, justice, leadership, and religious belief.

In this intensive seminar, you will learn how to lead substantive and inclusive discussions of these foundational texts; identify significant intellectual problems posed by those texts; and strengthen students’ analytical and writing skills.


The History of the Core 
The debate over the value of a liberal education is not a new one. At the time that Columbia moved to its Morningside Heights campus and became a university, at the end of the nineteenth century, the institution was deeply divided over its mission. Should it emphasize undergraduate education or should it instead stress graduate and professional training and faculty research? Columbia's president, Nicholas Murray Butler, sided with those who favored an institution oriented toward professional training and research. In 1905 he proposed the Columbia Plan: Undergraduates should be able to enter professional schools after just two years of undergraduate study.

Unexpectedly, World War I led Columbia to commit its undergraduate college to a liberal education. In 1917, the year that the United States entered World War I, the U.S. Army asked Columbia to create a special course for the students participating in an army training program. The class, entitled "War Issues," sought to instill an awareness of the broad cultural values and moral issues at stake in the conflict. 

Following the armistice, Columbia's faculty voted to establish a course to help students understand "issues of peace." Eventually named "Introduction to Contemporary Civilization," the course was designed to help students grapple with the pressing problems of the present, including imperialism, nationalism, internationalism, industrialism, and political control.

Lit Hum was designed in the late 1930s by Christian humanists who thought of paganism as a diversion in the moral history of the West that had to be overcome.

In 1988 the College instituted the extended core: two half year courses in major cultures or what is now called Cultures and Issues.


The Core Curriculum’s Objectives

Literary Humanities and Contemporary Civilization have four overarching goals:

1. To examine, closely and critically, how foundational works in literature, philosophy, theology, political theory and political economy have dealt with enduring questions. 
These include such timeless questions as:

• What constitutes the good life?

• Does free will exist or are human lives determined by outside factors?

• Is there a Supreme Being? If so, what is this Being's nature? Does this Being intervene in human affairs? If this Being is good and all-powerful, how can evil exist?

• How do individuals know what they know? Are there limitations be to the human ability to think, perceive, and understand?

• What is good and what is evil? Who decides, and by what standards?

• What is the best form of government and the proper relationship between the individual and the state?

• What would a utopian society be like?

• How should the young be educated? Who should control education—parents, students, the state—and what are the goals of education?


2. To trace the origin, nature, and evolution of critical ideas and modes of thought and expression. 
▪ The sources and development of such ideas as natural rights and just war.

▪ The creation of modern scientific reasoning.

▪ The legitimization of and challenges to capitalist ideas of possessive individualism, property rights, and competition in a commercial marketplace.

▪ The emergence of our contemporary moral sensibilities.

▪ Shifts in forms of literary expression, from the epic to the modernist novel.


3. To develop students' critical reading skills 
One of the purposes of the core is to nurture a generation of readers: Student will interpret foundational texts critically, thoughtfully, and from multiple perspectives:

▪ The aesthetic: asking how the author uses language, style, tone, and characterization to engage and manipulate the reader; identifying and interpreting the subtexts, deeper meanings, allusions, and symbolism within the texts; exploring what the texts tell us about the human condition (e.g., human nature, love, mortality); and analyzing how diverse schools of interpretation (e.g. feminist, psychoanalytic, Marxist, post-modernist) might interpret the text and how different readers might read and experience the text.

• The dialogic: examining texts in conversation with one another.

• The philosophic: analyzing how texts deal with fundamental issues of logic, metaphysics, epistemology, ethics, and aesthetics.

• The historical: situating and contextualizing texts.

• The ideological: exploring the "political" orientation of the texts, including the ways that these texts deal with issues of gender, sexuality, race, and social class.

• The ethical: assessing the moral implications of the ideas advanced in the texts.


4. To develop students' communication and rhetorical skills 
Students will learn how to argue, reflect, and deliberate in clear, compelling, coherent prose and speech.
Required Reading:

David Denby, Great Books:  My Adventures with Homer, Rousseau, Woolf, and Other Indestructible Writers of the Western World

Helen Vendler, “Booby Trap”: A Review of David Denby’s Great Books

James Shapiro, “Core Mistakes”: A Letter in Response to Helen Vendler’s Review


William M. Chace, “The Decline of the English Department”


Stanley Fish, “A Classical Education: Back to the Future”

Calendar of Topics


Topic 1.  Introducing Literary Humanities and Contemporary Civilization

   
What are the Courses’ Purposes?

   
Debating the Canon: The Core and the Culture Wars

   
Who are the Students?

   
Why are the Classics Classics?

   
Texts at War

   
How to Read Demanding Texts

   
How to Ensure that Students Come to Class Well-Prepared

Topic 2.  Greco-Roman Traditions

   
Homer and the Heroic and Epic Traditions

   
Greek Philosophical Traditions: Plato, Aristotle, and the Stoics

   
Greek and Roman Literary Traditions: Aeschylus, Euripides, Sophocles, Virgil

Topic 3.  Abrahamic Traditions

   
The Hebrew Bible

   
The New Testament

   
The Qur’an


The Reformation

Topic 4.  Early Modern Political and Philosophical Thought and Literary Expression

   
Machiavelli

   
Hobbes and Locke

   
Dante, Boccaccio, Cervantes, Shakespeare

Topic 5.  The Enlightenment

The French, German, English, and Scottish Enlightenments

Topic 6.  Post-Enlightenment Thought and Expression
Defining, Criticizing, Analyzing, and Identifying Alternatives to Liberal, Bourgeois, and Commercial Society

The Birth of Modernism in Literature

Topic 7.  Cross-Cutting Themes

    
Gender and Race in the Core Curriculum Readings

    
Is There Design, Direction and Meaning in History?


Shifting Understanding of Justice, the Good Life, and the Self


Shifting Attitudes toward Capitalism

PART I.  Greco-Roman Traditions
The Iliad

The Iliad is not, as commonly assumed, the comprehensive story of the ten-year-long Trojan war.  Key incidents in that war, including the story of the Trojan horse, do not appear in this epic poem.  The focus, instead, is on Achilles and his rejection, for a time, of the authority of his commander, Agamemnon, and of the heroic code of honor.  

In 2004, the German-born film director Wolfgang Petersen drew loosely on The Iliad as the inspiration for his film Troy.  His Iliad, which one review described as “a rip-roaring action flick with lots of adrenaline,” was widely criticized for the director’s decision to expunge the gods and any hints of homoeroticism from the story. 

But it was the director’s treatment of Achilles that attracted the most heated criticism.  Not only is the Greek hero’s relationship with his friend Patroclus largely cut from the film, but the treatment of The Iliad’s key themes—of honor, revenge, heroism, mortality, and immortality—is undeveloped.

The Odyssey

The Odyssey provides the prototype for all subsequent odysseys in Western culture. Dante’s Inferno, James Joyce’s Ulysses, Stanley Kubrick’s 2001: A Space Odyssey, and even the Coen Brothers’ O Brother, Where Art Thou draw on Homer’s tale to describe the tests, obstacles, and lures in a character’s path.

Homer’s epic poem is often treated as an adventure tale—with its vivid descriptions of Odysseus’s cunning and trickery and the dangers posed by Scylla and Charybdis, the temptations presented by the Sirens and Circe, and the threats presented by the Cyclops.  But it is much more than this.  It is literature’s first tale of post-traumatic stress disorder and a tale of homecoming and family reunification.  It also explores the protean nature of identity, the dangers of hubris, and the complex relationship between fate and free will.

It is also one of the earliest works to describe in detail a character’s growth, development, and transformation. In its twin tales of Odysseus’s struggle to return home and his son Telemachus’s quest for his father, we see each character develop new qualities as they face immense trials and obstacles.

.

Plato


Plato has often been criticized as a dreamer and dealer in abstractions. His theory of human nature has been dismissed as fanciful, his politics as elitist and illiberal, his ideal “republic” a wellspring of theocracy, militarism, nationalism, authoritarianism, and totalitarianism. His theory of knowledge strikes many as far-fetched, his notions of happiness and justice as unconvincing, his approach as dogmatic.

He is accused of extolling caste and defending military conquest. In his hostility to poetry and democracy, he seems like a grumpy aristocrat, quite unlike his mentor, Socrates, whose questioning spirit and resistance to state authority continues to appeal to readers two millennia later.

Yet it is precisely Plato's views--on justice, the sources of morality, the nature of happiness, and the well-ordered state--that make him worthy of debate.

The Republic
1.  The Socratic Method: What are the elements of the Socratic method?  
-- How would you evaluate it as a method to promote learning or to evaluate the validity of arguments?
2.  Justice: What is justice? 
-- Is it “paying one’s debts?” “Helping friends and harming enemies?” “Whatever is to the advantage of the stronger?”

-- How do people develop a sense of justice? 
--  Why should people act justly? 
-- Why do some people act unjustly? 
--  Would people act justly if there were no repercussions? 
--  Is a sense of justice universal, or is it simply a set of social convention or historically defined norms? 
3.  Where do we find meaning and fulfillment in life? 
-- According to Plato, is it possible to enjoy a rich, fulfilling life focused on work or family or personal pleasure?

4.  Politics:  What is Plato’s prescription for an ideal society and the best form of government?  
-- Would government be better if the wisest and most rational people ruled?  

5.  Democracy:  On what grounds does Plato criticize democracy? 
-- Is Plato a meritocrat or an incipient fascist who favors social engineering a repressive, authoritarian, and hierarchical society in which everything is regulated by the political classes who use lies for this purpose?

6.  Education: What is the purpose of education? 
How are Plato’s learning goals to be achieved?
7.  The Arts:  Is there ever any justification for censorship?

8.  The Psyche: Is the psyche harmonious or an arena of conflict?  

9.  Epistemology: Can we trust the information we acquire through the senses? 
--  Do people have innate capacities that allow them to learn?  
--  Is it useful to distinguish between the visible (or sensible) world and the intelligible (that "deeper reality") which can only be known through contemplation and analysis?

Activity:  The Trial of Socrates

Aristotle

No one teaches Aristotle’s biology, chemistry, or physics today. Indeed, despite his stress on empiricism and observation, Aristotle fostered many misconceptions that held back the development of science for centuries. At the same time, many of his ethical views strike us as repellant, especially his view of women and his belief that some people are “natural slaves.” The British philosopher Bertrand Russell claimed that “almost every serious intellectual advance has had to begin with an attack on some Aristotelian doctrine.”

And yet, Aristotle remains well worth reading, especially his conception of causality, his view of human beings as political animals, and his discussion of what it means to lead a good life. It can be argued that every subsequent work on ethics and political philosophy can be read as a dialogue with Aristotle.

The Ethics
1.  Comparing Plato and Aristotle:  Both Plato and Aristotle had enormous impact on subsequent thinkers and it is important to understand what ideas would be drawn from their work.

-- Is it fair to say that while Plato is otherworldly, impractical, and mystical, Aristotle is pragmatic, systematic, and practical? That one is an idealist, the other a realist?  That while Plato speculates, Aristotle observes and catalogues? That while Plato tries to develop an all-encompassing system, Aristotle refuses to lay out unifying universal principles?
2.  Human purpose:  What, according to Aristotle, is the ultimate purpose of human existence?
-- Is it pleasure?  Honor?  happiness?  And, if so, what does he mean by happiness?  Is it the hedonistic pursuit of pleasure, fulfillment of bodily desires, a subjective feeling, a state of mind, an emotion, or something else?
-- Does it make sense to distinguish between instrumental goods (like prosperity or self-sufficiency, which are means toward an end) and intrinsic goods (like eudemonia—flourishing or living well--which is an end in itself)?

3.  Virtue:  According to Aristotle, "men are bad in countless ways, but good in only one" (II. 6).

-- In ancient Greek, the word virtue doesn’t have religious connotations, but rather, means excellence. For Aristotle, people aren’t born virtuous. Virtue must be learned and practiced. 

--Virtue, according to Aristotle, helps humans to flourish and attain their ultimate purpose.  How would you respond to his argument that the highest virtue is intellectual contemplation:

...if happiness consists in activity in accordance with virtue, it is reasonable that it should be activity in accordance with the highest virtue; and this will be the virtue of the best part of us....it is the activity of this part of us in accordance with the virtue proper to it that will constitute perfect happiness, and it has been stated already that the activity is the activity of contemplation, because the intellect is the highest faculty in us...
Whenever we advise someone to avoid extremes, take the middle ground, or take all things in moderation, we tap into Aristotle's ideas. What do you make of Aristotle’s claim that moral virtue consists of habits of action performed according to the golden mean?

4.  Friendship:  Few contemporary philosophers write about friendship.  Why does Aristotle include a discussion friendship in his treatise on ethics?

How do your friendships at college differ from those in high school?

Are romantic relationships friendships in Aristotelian terms?

In Aristotelian terms, has the Internet and social networking affecting friendships among your generation?


Can unequals be friends?

The Politics

1.  Politics:  What does Aristotle mean when he calls human beings political animals?

--  What, according to Aristotle, is the purpose of politics?  Is it the struggle of individuals and classes for power, a mechanism for maintaining order, security, and liberty, or is it something else altogether?


-- Is it desirable, as Aristotle believes, for all citizens to be actively engaged in politics?

-- Do either Plato or Aristotle recognize “civil society,” a sphere that exists apart from the state which include civic and social organizations? 

2.  Government:  How is the polity best organized?

-- What is Aristotle’s ideal system of government?  To what extent might he agree with James Madison’s ideas?  What might Aristotle think of the U.S. system of government?

-- Is it a legitimate concern of government to shape character and promote virtue?
-- How might people best avoid the dangers of tyranny, oligarcy, and despotism?  The danger of revolution?
3.  Equality and Inequality 
--  Given that people differ in their strength, aptitude, interests, education, and other characteristics, is the notion of equality meaningful or is simply an empty signifier?

--  Is social hierarchy rooted in “natural” differences?
--  Is it necessary for some people to perform menial tasks so that other scan engage in higher forms of culture? 
-- How should society assign people to various occupations?  
4.  Acquiring Goods:  Aristotle distinguishes between natural and unnatural methods of acquiring goods.  What is the difference?

Stoicism and Epicureanism
A recent best-seller, entitled Affluenza, by a British psychologist named Oliver James, argued that advertising induced obsession with money, possessions, appearance, and fame has resulted in a sharp increase in depression, anxiety, dissatisfaction, and disappointment.  The question of happiness – what it is and how it can be best achieved and maintained – is an old one, and one addressed in especially thoughtful and provocative ways by two classical thinkers, Epictetus and Epicurus.
Epictetus

While suffering seven-and-a-half years of imprisonment and torture in a North Vietnamese prison, the American prisoner of war James Stockdale succeeded in maintaining his sanity by embracing the ideas of the  Greek philosopher Epictetus, who counseled self-control, radical resignation to the will of the universe and indifference to the physical world.  These ideas were also portrayed in the blockbuster sword-and-sandals epic Gladiator.  In the 2000 sword and sandal epic Gladiator. in the year 180 a.d., the film casts Russell Crowe as a general who is reduced to slavery by the emperor's evil son but stoically fights his way back to honor, winning the love of the emperor's daughter and freeing Rome from tyranny in the process. 
Today, the word “stoicism” is often taken as a synonym for “unemotional” and “detached.”  To be "stoical" is have a stiff upper-lip. Stoic-like adages pervade contemporary culture:

Don’t worry.  Be happy.

Eat, drink, and be merry for tomorrow we die.

God, grant me the serenity to accept the things I cannot change; the courage to change the things I can, and the wisdom to know the difference.’

Stoicism counseled self-control, radical resignation to the will of the universe and detachment from the physical world. According to the Stoics, wealth or good fortune or good health were fleeting.  Only virtue could provide true happiness.  Christianity absorbed a great deal of Stoic thought.

Stoicism regarded evil as a mental error.  It involves an emphasis on reason and a rejection of misplaced desires and passions.  It counseled self-control, radical resignation to the will of the universe and indifference to the physical world.

Stoicism can be seen in part as a counter to individualism, since, in its view, the well-being of an individual and of others is one and the same, and the good of the whole is superior to the pleasures of an individual.  It is a philosophy that emphasizes the tyranny of the body and of desires.

Epicureanism

Today, the word “epicurean” means a life devoted to hedonistic pleasure, luxury, and sensuous enjoyment.  It is a view of life summed up in the bromide: "Eat, drink, and be merry, for tomorrow we die."  It's a life of unbridled libidinous lifestyle.

This is a far cry from the philosophy of Epicurus. Epicureanism promoted seeking pleasure; however, the pleasure to seek was not bodily pleasure but rather pleasure for the soul; ataraxia, the absence of disturbance, is most important; Epicureans worked to free themselves from distractions of the outside world.

The ancient world's foremost materialist, Epicurus wrote and taught extensively on the nature of matter and particularly on atoms and their laws of motion, and on sensation and perception. Although he didn't deny the existence of gods, he rejected the power attributed to them by myth, and the notion that they actively interfered in human life. It is not accidental that the historical materialist Karl Marx wrote his doctoral thesis on Epicurus and Democritus. 

Epicurus's materialism led him to downplay the significance of death.  "Death means nothing to the wise," he wrote, "since every good and every evil lies in sensation; but death is the absence of sensation."

Questions

•  How do Epictetus and Epicurus define happiness? 

•  Do you agree with Epictetus that people can be happy even in the most trying circumstances?

•  What do Epictetus and Epicurus tell us about happiness can be best achieved.  What do they consider the essential ingredients of happiness? Which of the following are most likely to contribute to happiness: health, money, fame, success, friendship, freedom (including freedom from stress and anxiety), self-sufficiency, and time for contemplation? 

•  Is happiness a luxury available only to those who are rich, talented, successful, or beautiful? Or is it within the grasp of all of us?

•  Does consumer capitalism increase depression, depression, and disappointment?

•  Was a modern philosopher correct in terming Epicureanism "largely negative, escapist, self-protective and therapeutic"?

•  What do you think of the idea that pleasure is achieved not by fulfilling desires but by mastering them?  Should pleasures be husbanded and should people be content with what they have?

•  What is your opinion of the Stoic notion individuals are only a very small aspect of a greater whole and therefore individual disappointments and triumphs do not matter very much-the idea expressed in Casablanca that "in this crazy world, the problems of three little people do not amount to a hill of beans"?  

•  Is it a proper role for philosophy to be a "medicine" for the mind?

•  Was Epictetus right that even if human beings can't control their circumstances, they can control how we react to those circumstances?

•  Is it best for people to resist displays of intense emotion?

•  Why  was Epicureanism, unlike Stoicism, repudiated by Christian theologians and not assimilated into Christian thought?

The Aeneid

The national epic of the Roman empire, The Aeneid is also the story of a hero’s epic journey, from the smoking ruins of Troy to Carthage and ultimately to Italy, where his descendants would found Rome.  Written following some two decades of civil war, after Octavian, Caesar’s adoptive son, succeeded in consolidating his control over the Roman empire, The Aeneid is often read as a celebration of empire and an effort to give Rome a noble pedigree.  
Yet in fact the poem’s message is richer and more ambiguous.  Combining elements of The Iliad and The Odyssey—including both epic battles and an individual’s journey—The Aeneid examines the price of empire. Deeply allegorical and overtly moral, the work looks closely at the conflicting claims of duty and honor, and makes clear that to fulfill his destiny, Aeneas must slough off the allure of the flesh.  Among the key themes explored by Virgil are vengeance, human responsibility, and the cost one pays to achieve one’s mission in life.

PART II.  ABRAHAMIC TRADITIONS
Theology
Theology is a particularly difficult subject to teach.  An analytical, critical, or historical approach to religion can easily be misinterpreted as an attack on religious faith.  Yet, it might be added, an unexamined faith is not worth having.  

In a series of lectures delivered at the University of Edinburgh in 1901, the American philosopher William James looked not at religious creeds or rituals, but at the varieties of religious experience: at conversion, mysticism, spiritual suffering, prayer, saintly behavior, and other private religious phenomena.  James, the brother of the novelist Henry James, rejected the argument that reduced religious experience to aberrant psychological behavior.  Instead, he argued that religious experiences are private and science cannot deny their reality. He did not evaluate the “truth” of religious ideas, but rather, as a pragmatist, discusses their effects on the life of believers. 
Monotheism

In the Western “Abrahamic” tradition, divinity is generally conceived of in terms of a supernatural being, understood in anthropomorphic terms, who controls the universe.  But there have been other ways of conceiving of the divine.  There is the notion of divinity as transcendence.  There is divinity as the embodiment of a "force" within the universe.  God can be understood in anthropomorphic terms or embodied in some other way (for example, as a golden calf) or viewed as a "principle" or "force" or as "spirit" or as "the wellspring of life."

God can interact with humans frequently or rarely (through miracles or visions or chastisements) or maintain a distance. Or, at one point of history, God may have interacted directly with humans, and then, after the "age of miracles" ended, stepped back.

God may require sacrifices or need to be propitiated. God may or may not respond to prayer. God may or may not be bargained with. God may predetermine history, or accord humans agency and free will. The divine may be "human-like" or wholly different: disembodied. God's will may be knowable or inscrutable and utterly mysterious.  God may be conceived of as good, just, beneficent, and omnipresent.


In the past, monotheistic religion was viewed as a clear-cut advance over polytheism.  But in recent years, some scholars have argued that monotheism, with its distinction between the one true God and the many false gods, and its tendency to set true religious beliefs against superstition, paganism, and heresy, has been a major contributor to intolerance and persecution.

The Hebrew Bible

The Book of Genesis can be perplexing. A reader can find in the book many apparent inconsistencies and contradictions.  Why, for example, is man made in God’s image, then, subsequently, of dust?  Why are plants created on day 3 but the sun, moon, and stars on day 4?  It’s unclear whether creeping creatures created on day 5 or day 6. The Ten Commandments are delivered twice, in very different forms.

The image of God, too, is confounding.  At times, God seems anthropomorphic; at times the highest among many gods; and at other times, a disembodied deity.  In some passages, God is depicted as jealous, vindictive, and wrathful, repeatedly testing people’s faith, and inflicting punishment whenever men seemed to elevate themselves above God, and at other times, merciful.

Then there is the issue of immorality and collective punishment.  The Hebrew Bible contains many instances of incest (Abraham marries his half sister, Sarah; Lot is seduced by his daughters), of rape, of slaughter, and of fraternal violence, beginning with the story of Cain and Abel. A number of key figures behave in ways that seem anything but ethical, including Rebecca and Jacob who get their way through trickery. There are repeated fights over inheritance, and multiple examples of collective punishment: the flood, the destruction of the Tower of Babel and of Sodom and Gomorrah, the drowning of Egyptians in the Red Sea, and the slaughter of the idol worshippers at Sinai.
In short, an understanding of the Bible requires exegesis, the study of Scriptural text in order to bring out its meaning of it. This is to be distinguished from eisegesis: The reading a meaning into the text.

Exodus

The exodus from Egypt, with its metaphorical links to redemption from sin and salvation, has been one of the most powerful symbols in the Western cultural tradition. Although the Hebrew Bible takes slavery for granted, the central message of the Book of Exodus involves the escape from bondage and the forty-year struggle to find the meaning of freedom. In 1777, Benjamin Franklin proposed to the Continental Congress that a depiction of Moses leading the Israelites to freedom be inscribed on the Great Seal of the United States.  The Biblical exodus encouraged many enslaved African Americans to resist slavery and inspired many movements for liberation.

Among the key themes in Exodus are divine impatience with human willfulness and obstinance and the establishment of a covenant between God and His chosen people.  
The New Testament

In view of his impact on world history, precious little is know about the historical Jesus. He left no writings of his own.  Almost everything we know is contained in the Gospels, which were written 40 to 70 years after the events they describe, and the letters of Paul. These accounts tell us tantalizingly little about his life and differ in important details.  The major independent non-Christian source from the 1st century a.d. is the historian Josephus, who gave more attention to John the Baptist than to Jesus of Nazareth.  Many believers hold that nothing substantial about Jesus can be known except by faith.

Yet an absence of documentation has not discouraged some scholars from speculating about who Jesus of Nazareth was. All agree that he was a Jew who preached in a province at the Roman empire’s eastern edge.  But apart from that, disagreement rages.  Scholars debate the year and place of his birth and whether he was a carpenter or carpenter’s son.  Nor is there agreement about why the Romans crucified him yet did not pursue his followers. 

Recent books (and films) depicted many different Jesuses.  The historical Jesus is described as a reform rabbi, a prophet, a political revolutionary, a healer, a miracle worker, and an apocalyptic preacher who taught that the end of time was about to arrive.  Scholars also disagree about the essence of his teachings: Whether he preached a religion of love and charity, of universal salvation, or of the imminent end of the world, or something else.

The Gospels, which were written after the destruction of the Temple in 70 a.d., present the fullest picture of his life and teachings. He sometimes revealed impatience with his followers, asking, rhetorically, “do you have eyes but fail to see?”  His preaching took the form of parables and enigmatic and epigrammatic phrases, which may have been intentionally obscure in order to protect himself from attacks from the Jewish and Roman establishments. In one instance, when Jewish priests asked if it was lawful to give tribute to the Romans, he avoided a trap by saying that people should “Render unto Caesar the things that are Caesar's, and unto God the things that are God's.”  When asked to approve the stoning of an adulteress, he replied, "Let he who is without sin cast the first stone."

Egalitarianism marks his ministry. He eats and drinks not only with people of a low social class but with non-Jews. He also is said to have challenged Jewish dietary practices, saying “What goes into a man’s mouth does not make him unclean, but what comes out of his mouth, that is what makes him unclean. In the Gospel of Mark, he is depicted as preaching love for one’s neighbors and the apocalyptic vision that end of the world is near.

Exegesis would seek to reconcile the differing accounts of his birth, his ministry, his crucifixion, and the implications of his teaching.

The Epistles of Paul


A Jew and a Roman citizen, born around 10 a.d. in a prominent trading center in the southeastern corner of Asia Minor (present-day Turkey), Saul of Tarsus was instrumental in the formulation of Christian doctrine and its spread across the ancient world.  

A Pharisee, he participated as a young man in the persecution of the followers of Jesus of Nazareth, who he believed undermined the practice of Jewish law.  Around the year 35, on the road to Damascus, he was blinded by a divine light and underwent a dramatic religious experience, described in Galatians, that resulted in a call to preach Jesus’s teachings to the gentiles. 
He became known as Paul, and undertook a series of missionary journeys took him across the Roman empire, during which he was shipwrecked, beaten, stoned, lashed, and left for dead. He was convinced in the universality of Jesus’s message, and concluded that the practice of circumcision and Mosaic law was not mandatory for gentiles. 

His Epistles, which make up one-third of the New Testament, are letters that he wrote to various Christian communities.  Aspects of these letters, which stand closer in time to Jesus than any other writings in the New Testament, have proven to be highly controversial, especially his writings on women, slaves, and sexuality.

The Problem of Evil

Evil lurks all around us.  It takes diverse forms.  There are natural evils--earthquakes, epidemic diseases, floods, hurricanes, tornadoes—caused by natural processes, and moral evils, committed by human beings, individually or collectively.  Moral evils include wars (political and religious), rape, crimes, assassinations, political torture, genocide, terrorism, child abuse, domestic violence, and physical, mental, sexual abuse. 
Evil acts can be isolated or systematic, involving the demonization, oppression, and enslavement of others, rooted in bigotry, racism, misogyny, and xenophobia. Evil deeds can be committed consciously or unintentionally or as misguided efforts to do good.  Then there is evil's inner sanctum, the "heart of darkness": conscious, intentional evil, coldblooded evil undertaken for evil's sake.

The political philosopher Hannah Arendt wrote of the banality of evil, of evil driven not by perverse emotions—such as pride, malice, and vindictiveness--but by market forces or the outgrowth of impersonal bureaucratic and institutional decisions and processes. Religion, too, has been a source of evil, demonizing enemies, with piety serving as a clock for scapegoating.  Then, there are the evils that have grown out of utopian dreams of totally transforming society and creating a “new man.”

Many of our most popular movies and novels emphasize horror, terror, and acts of senseless violence.  And many of our culture’s central myths and our greatest works of literature—from Dante’s Inferno and Goethe’s Faust to Dostoevsky’s Crime and Punishment—reflect upon the sources and nature of human evil. Yet the definition, nature, and sources of evil remain obscure.  

For more than two millennia, theologians, philosophers, and their modern counterparts have pondered the problem of evil. Evil, unlike mere wrongdoing, has religious connotations, and is associated with wickedness and sinfulness.  Theologians have long asked how an all-powerful and benevolent God can tolerate evil and suffering.  What, they have repeated asked, does the existence of evil say about human nature and about divine justice and mercy?  Does evil serve some rational purpose or is it utterly inexplicable. What, we might ask, has Christian theology meant when it speak of Satan as the source of all evil?  Is the demonic something external to human beings, or an attribute of the self?

Among the many themes that have run through religious reflections on evil are the notion that evil is merely the privation of good; that good cannot exist without evil; that evil is necessary as a means to good; that the universe is better with some evil in it than it could be if there were no evil; and that evil is due to human free will and that God made humans such that in their free choices they sometimes prefer what is good and sometimes what is evil.

Philosophers, too, have explored the origins and nature of evil. Among the questions they have examined are whether people can consciously and knowingly commit evil, and when we can rightly hold individuals are responsible for evil acts. A number of ancient philosophers speculated that evil was an illusion or alienation or estrangement from the good or from God.  Kant speculated that evil was rooted in human nature's animality, and in certain human instincts that can take distorted and corrupt forms, while Hegel thought that it involved the human response to otherness.  For Nietzsche, evil was rooted in resentment and the will to power.

In the twentieth century, secular explanations of evil largely supplanted the religious and philosophical.  Psychologists have examined the roots of evil in certain personality traits and patterns of psychological development. Sociologists have linked evil to certain specific ideological and socio-economic and political circumstances.

Genesis / Evil is the Result of Disobedience and Human Sin

The consequences of disobedience include:

▪  The division of speech into different languages

▪  Work becomes hard labor that places man in a hostile relation to nature

▪  The nakedness of innocence is replaced by shame

▪  The pain of childbirth tarnishes the joy of procreation

▪  Death is introduced into the world

Job / Suffering is a Test of Faith

The creator's designs are unfathomable and inscrutable.  Introduces the figure of Satan

Epicurus / Evil is an Illusion

Greater self knowledge and self control make it possible to avoid much unnecessary suffering caused by mistaking for evil the frustration of misdirected desires.

Plato / No One Does Evil Willingly

Humans are guided in their actions by what seems good to them. People perform evil actions in the mistaken belief that they are good or do evil unintentionally.  The remedy for evil is moral education that imparts genuine knowledge of the good and strengthens the intention to act on it.  Plato sets aside the idea of evil as willed by a higher agency

for "the cause of evil we must look...in other things and not in God."
 --Republic

Aeschylus / Hubris is the Cause of Evil

Augustine / Evil is the Result of the Original Sin

Adam sinned for himself and all humanity  Work, death and suffering resulted from the fall.  To will the good unaided is impossible; it requires God's grace

Spinoza

All events are predetermined and are part of a preestablished harmony.

John Milton / Evil is a Deliberate Turning Away from Divinity

Evil is rooted in a a flaw in, or tensions in, the Creation

"Evil be thou my good."

Leibnitz / Evil as a Contrast Necessary for the Existence of Good
Perspectivism: if one had a picture of the totality, it would be evident that evil is not so bad.  There is no evil that cannot be justified against the perspective of the totality; each evil contributes to the best of all possible worlds

“All is for the best in the best of all possible worlds.”

Voltaire: 

Candide lampoons Leibnitz's belief that there is no evil

Francis Hutcheson:

People do not choose evil as such but rather pursue their own interests, or some cause with which they identify, at the expense of the interests of other people, and evil is a byproduct of these pursuits.

Kant:

Develops the concept of radical evil, an innate human propensity to evil that is connected to his views of human freedom, moral law, and moral culpability.


“The world lieth with evil.”

Goethe: 

Evil is the deliberate and rational taking of the side of the devil, of selling one's soul

Nietzsche / Beyond Good and Evil

The very definitions of the words good and evil had become corrupted.  Christian good led to meekness, humility and cowardliness. Conversely, Christians labeled as evil such traits as creativity, passion, self-assertion, and the willingness to fight for ideas. 

Freud:

Focuses on the psychological roots of evil, in two senses: The impulse to do evil is rooted in our personal psychological development; and evil-doing meets certain psychic needs. Society must set up structures to repress our natural urges.

"Bad men do what good men dream."

Jung:

Notion of the shadow.

Niebuhr:

Evil is rooted in humanity's refusal to accept mortality and finiteness.

Hannah Arendt / The Banality of Evil

Evildoers as obedient technocrats of large scale organizations, as rationally implementers who abdicate responsibility to the ideas of others.

Augustine

His Confessions is one of history’s first extent autobiographies.  His City of God, prompted by the Sack of Rome in 410 a.d., sought to defend the Church against the charge that Christianity was responsible for the collapse of an empire four centuries old.  Yet its significance is far greater.  He presents a theology, including a view of sinful human nature, which has remained influential for hundreds of years afterward.  
Augustine not only explores the relationship between the Christianity and earthly government, but offers a contested view about how to properly read the Bible.  He also addresses the problem of evil: Of how a just, benevolent, all-powerful God can allow human suffering and wickedness.  In addition, he speaks to such question as how free will can be reconciled with divine omnipotence and whether Christians can take up arms in combat, setting the stage for just war theory. Among other things, he argues that slaves must obey their masters and that slavery to sin was more harmful than slavery to a master; that the injunction not to kill did not refer to irrational creatures; and that Christianity sought the salvation of all human beings.

City of God
1.  Decline of Rome:  Augustine wrote the City of God at a time when the Roman empire was beginning to disintegrate.  How does Augustine respond to the refute the charge that Christianity was to blame for the Sack of Rome, which had occurred just three years before he began to write this book?
--  The City of God argues that pagan Rome contained the seeds of its own destruction.  How did paganism contribute to Roman corruption?

2.  Christianity and the Western Tradition:  Augustine helped define what we think of as the “Western” tradition, depicting Christianity as the successor to Greek and Roman thought.  Indeed he draws upon Greek and Roman thought to support the Christian faith.  

--  Classical antiquity combined an intense belief in rationalism with the “irrational,” a belief in curses, magic, myth, and jealous, meddling gods.  How does Augustine argue for a tradition connecting certain pagans to Christianity, who anticipate certain Christian ideas?
--How does neo-Platonic thought influence Augustine’s interpretation of Christianity?

3.  Belief in Christianity:  The City of God as an “Apologetic” defense of Christian faith. 

--  How does Augustine respond to those who doubt Christian revelation?
4.  The City of God and the City of Man

--  What are the essential differences between the City of God and the City of Man, between the city of faith and the city of mammon and worldly standards?  What is the City of Man founded upon and how was it debased?
--  How does Augustine make the argument that the things of this world are transitory and those of the next world are eternal?

5.  Biblical Interpretation:  

--  According to Augustine, should the Biblical account in Genesis be read literally or allegorically?

--  How does Augustine establish God’s separateness, non-dependence, intimacy with the created ('hovering') and ultimate sovereignty  over Creation?
--  For Augustine, Hell as relentless, eternal, sensory, bodily torture, wherein one is, in his words, "pounded by perpetual pain."  This is quite different from Paul’s view that Hell is the destruction of the soul.  Is Augustine able to demonstrate that his view of Hell is adopted from Scripture, that divine justice trumps divine mercy?

6.  Free Will:  How, according to Augustine, can free will coexist with an omniscient God?
--  Augustine believes in limited salvation—that only a limited number of people will be saved. Does City of God provide support for Calvinist theology, with its emphasis on predestination?

The “Dark” Ages

The philosophes of the French Enlightenment created an image of the Middle Ages that persists to this day: That these were the Dark Ages, a time of ignorance, superstition, and blind religiosity.  In fact, the Middle Ages gave rise to many innovations.  These included agricultural innovations, ranging from improved plows to horse harnesses and the three field rotation of land; new construction techniques; and technological innovations, such as the dissemination of mechanical clocks and improvements in mining, iron, and especially textile production, including the introduction of the spinning wheel.

But of all the innovations, some of the most important involved the development of legal ideas which were rooted in theology and that survive today in secular form. These include recognizably modern notions of natural law, natural rights, and just war.  Other examples include rational trial procedures, which replaced trial by ordeal; the necessity of consent as the foundation of marriage; the need to show wrongful intent for conviction of crime, and legal protection of the poor against the rich.

Summa Theologica
At the Council of Trent, Thomas Aquinas’s Summa Theologica was placed on the altar alongside the Bible. Pope Leo XIII in 1879 deemed Aquinas's Summa the only correct philosophical system.

In the Summa, Aquinas seeks to explore, through the use of reason, logic, and argument, every issue facing  Christians, from the purpose of life, to right morals, to the nature of the Trinity and, famously, the very existence of God. His method is rationalistic: He identifies a key issue, proposes a point of doctrine, and states as many objections to this as he can imagine. Then, he disposes of each objection in turn, reasoning from the proven authorities of Scripture and earlier theologians. At last he arrives at his conclusion.

No topic was too trivial to be examined.  He devoted one-twelfth of the Summa to speculation on angels and how their intuitive intellect differs from humankind's labored and limited intellect.  Why are our brains positioned at the highest point in our body, and why do we have necks? Aquinas argues that human intelligence required a large brain and consequently a large skull. This could be fastened to the body by means of a short thick neck like that of the elephant, or else by balancing the head on top of the spine. This latter would allow a thin flexible neck which improved the effectiveness of the five senses which fed the brain. Of course, the saint attributed this to intelligent design and hence an intelligent creator.

Especially influential are Aquinas's ideas about happiness and just war.

Like Aristotle, Aquinas considered happiness man's ultimate goal. Yet also like Aristotle, he did equate happiness with pleasure.  It was about living a good and meaningful life. The word he used for happiness is beatitudo, a Latin word that literally means "blessedness."

Too often, Aquinas believed, the quest for happiness led to frustration and disappointment.  That was because people pursued "external goods" like wealth, power or fame. Others focused on "goods of the body" such as health or physical attractiveness. Still others seek "goods of the soul" like pleasure, knowledge or friendship. He examined all of these candidates for happiness - and rejected each of them.

Take wealth. Aquinas pointed out that there are two kinds of wealth: natural and artificial. By natural wealth, he meant those goods that meet our natural needs: food, drink, clothing, shelter and such. By artificial wealth, he meant money, which allows us to buy these things. Happiness cannot consist in natural wealth because happiness is an ultimate goal, whereas natural wealth is always sought for the sake of something else, namely the comfort and sustenance of the body. Nor can happiness consist in artificial wealth too, since this is sought only for natural wealth. In addition, those who hunger after riches are never satisfied. They quickly begin to yearn for new things.

Or take fame or glory. Glory is nothing but public praise. But praise can be unmerited and a good man will blush when he receives undeserved praise. In addition, fame and glory are unstable. Even when deserved, they can "easily be lost by false rumor." True happiness cannot be dependent on imperfect human knowledge or fickle human praise.

Aquinas similarly demolished all the other common candidates for happiness, such as honor, power, health, good looks, longevity, knowledge, and friendship.  The problem was desire. Humans can never be truly happy until all their appetites are fulfilled. Aquinas concluded that no created goods can satisfy our desire since all created goods are necessarily imperfect. Therefore, perfect happiness is unattainable in this life.

This does not mean we must give up on happiness. Perfect happiness will be found in heaven. There, we will experience the beatific vision - the eternal, direct perception of God. God is the highest, complete and perfect good. So when we achieve union with Him, we will lack nothing. Our desire will finally be satisfied. 'Nothing can bring the will of man to rest except the universal good. This is not found in any created thing but only in God... Therefore, man's happiness consists in God alone." Perfect happiness, in short, is unattainable in this life. Once this is understood, people can stop saddling themselves with unrealistic expectations.

The Summa Theologica lays out moral precepts that still shape ethical thinking, including ideas about when war can be justly waged. War, Aquinas argued, had to be a last resort. It could be sanctioned only by a legitimate authority and could be fought only to redress an injury, with self- defence the obvious justification. Even then, a war could be fought only if there were a realistic chance of success. War's ultimate goal must be the re-establishment of peace and the peace secured afterwards must be superior to that which would have prevailed if war had not been fought. Violence used in the war must be proportionate to injury suffered. Methods of waging war must try to distinguish between combatants and non-combatants. Civilian deaths are justified only if they are the unavoidable consequences of destroying an offensive military target, not as means to an end.

1.  Faith and Reason:  Aquinas sought to reconcile faith and reason and the Biblical with the classical, Greco-Roman tradition.  

--   How does the Summa challenge the view that religious revelation is incompatible with rationality?  What is Aquinas’s method of argumentation?
--   What use does Aquinas make of Aristotelian ethics and terminology to make his case for the reasonability of Christianity?

2.  Arguments for God:  Describe and evaluate Aquinas’s five major arguments for the existence of God.

--  What, according to Aquinas, are God’s features and attributes?

3.  The Problem of Evil:  Evaluate Aquinas’s contention that evil is the deprivation of good rather than being its polar opposite.

--  How does he deal with the Manichean argument that the existence of evil and suffering must stem from a Devil?

4.  Natural Law:  The roots of natural law and just war theory rest in the Middle Ages.
--   On what grounds does Aquinas defend the notion that there is natural law, separate and apart from the governmental laws?

--   How, according to Aquinas, do we know the tenets of natural law?

--   What are the commands that natural law entails (in terms of human intellect, will, the functioning of society)?

Islam
Stereotypes and caricatures are the stock in trade of the mass media. Film and television work through visual shorthands, and many of these are derogatory and offensive.  Arabs and Muslims have received particularly insulting depictions in American popular culture.  These include:

1. The supposed heathen infidel:  Even though much of western science and mathematics came from the Arabs, a common stereotype has been the benighted pagan Middle East.

2.  The sexual libertine:  In popular imagery, Middle Easterners have been frequently depicted as engaging in polygyny and other taboo sexual practices.

3. The romantic, exotic, and erotic sheikh and temptress, personified by Mata Hari.  The Middle East was depicted as a land of unimaginable riches and sensuality and forbidden sexual fantasies. 

4. A land of fabulous wealth and abject poverty, of oriental splendor alongside dire need. Both the Asiatic potentate living in idle opulence and the beggar lived in opposition to the Protestant Ethic.

5.  The fanatic extremist: the terrorist, hijacker, commando, bomb thrower, or abductor of hostages, devoid of human feelings and emotions.

6. A fantasy world inhabited by scarcely believable people, evident in such films as The Thief of Baghdad and Aladdin.
7.  A technologically undeveloped, backward land, desperately in need of a western redeemer and savior, such as Lawrence of Arabia.
8.  A land of intrigue, inhabited by traffickers in human weakness and purveyors of vice.

Anti-Muslim attitudes have deep roots in European culture. In Dante’s Inferno Mumamad is depicted as a disseminator of scandal and schism and as a renegade from Christianity.  Martin Luther called Muhammad the devil’s son.  The Christian churches frequently portrayed Islam as a religion spread by the sword.

Muslims constitute nearly one quarter of the world’s population, and some fifty nations have majority Muslim populations.  About 10 to 15 percent of Mulims are Shi’ites, with the remaining classified as Sunni. Arabs are far from the majority of Muslims.  There are around 250 million Arabs (some of whom are Christian), and altogether Arabs comprise 18 percent of the world’s Muslim population.  The next biggest group is Bengalis, split between Bangladesh and India. The largest Muslim nation is Indonesia, followed by Pakistan, Bangladesh, and India.
The majority of Arab Americans—90 percent—are Christian.  Half of all U.S. Muslims are African Americans, with the other half derived largely from South Asia.
The Language of Islam

The word Islam means submission, implying submission to God.  It is related to the Arabic word salam, meaning peace. A Muslim is an adherent of Islam.

Hadith are the collected sayings of the Prophet Muhammad

Sunna refers to the concept of prophetic example.  It became the basis of the name of the largest sectarian division of Islam, known as Sunni.

Shi’i scholars consider that divine mercy continues to function after Muhammad’s death through charismatic leaders known as imams, who are physical descendants of the Prophet.

Shariah Law stems from a combination of sources: The Quran, Hadith, and the opinions of jurists and scholars.
Islamic thinkers have traditionally accepted the concept of multiple revelations.  Islamic law contained a legal category for protected religious minorities, defined mainly with respect to Jews and Christians but extended in practice to other groups, such as Zoroastrians and Hindus.

The Qur’an

The word Qur’an means recitation; it assumes that the text is read aloud rather than silently.

The Qur’an contains 6,346 verses—about 500 have the form of law.  It is very different from the Hebrew Bible or New Testament. The Hebrew Bible contains extensive narratives and histories, together with prophetic writings, poetry, and didactic literature. The New Testament contains four gospels describing the life of Jesus, the letters of St. Paul and others, a history of the early Christian community plus the apocalyptic book of revelation. The Quran contains few extended narrative passages, the one major exception is sura 121 which contains the story of Joseph.

The Qur’an is the revelations of the 23 years of Muhammad’s career. It is divided into 114 books composed of verses. They are arranged in order of decreasing size, beginning with sura 2.

Each sura belongs to the Meccan or Medinan period. The first preachings in Mecca emphasize the creative power of God, god’s unity, the resurrection and the afterlife, and the experiences of revelation. The verses from Medina emphasize legislative and social issues, with reflections on earlier  prophets such as Moses.

Within many suras, there are abrupt shifts of subject, from a description of Paradise to the details of inheritance law. The bulk of the text consists of depictions of the afterlife, the power of God and injunctions to have faith in God. The legal injunctions are concerned with prayer, the religious duty of fasting alms, and pilgrimage.  Inheritance, marriage, and divorce are addressed in several passages, and a very small number deal with criminal law. The short suras at the end of the Quaran depict the afterlife, God’s creative power in nature, and the power of the prophetic experience.

Islam, Christianity, and Judaism

Many Westerners take Christianity as a “template” for all religions, making the mistaken assumption that other religions share the same features: scripture, priesthood, theology, and ritual. But such an assumption leads to a misunderstanding of other religious faiths, including Islam.  

Islam differs from Christianity in that it doesn’t regard asceticism as an ideal.  Post-Pauline theology tends to devalue the body and to attach a high value to a life of poverty and chastity. Rather than giving up everyday activities, one should pursue them in a special way: With honesty, generosity, fairness, and kindness.

Muhammad believes that the key figures of Jewish tradition were genuine prophets. He also regards the birth of Jesus was special. There is the possibility of salvation for some Jews and Christians, but they have to correct lapses in their faith.  
Key themes in the Qur’an include:

•  A repudiation of excess and an emphasis on restraint, self-control, and anger management

▪  A condemnation of the pride of unbelievers
▪  A binary between the faithful and unfaithful.

▪  A sin-free attitude toward sexuality

▪  A non-anthropomorphic deity—in contrast to the Christian deity
It is easy, but often misleading, to take words in Scriptural texts in isolation. Deuteronomy 32 speaks of violence in graphic terms:

I will take vengeance on my adversaries and will requite those who hate me. I will make my arrows drunk with blood, and my sword will devour flesh.

In 1st Corinthians, St. Paul insists that women should cover their hair and keep silent in church.
PART III.  Early Modernity

The Early Modern Era

The period once known as the Renaissance is now commonly labeled “Early Modern.”  The term “Renaissance” is largely reserved for artistic, intellectual, and literary developments in elite culture, while the phrase “Early Modern” applies to a series of more sweeping developments:

▪  The broadening of literacy and educational opportunities;

▪  The development of critical and hermeneutic methods which reduced reliance on religious or philosophical authorities;

▪  The development of modern scientific reasoning;

▪  The emergence of the individual secular subject.

▪  The appearance of new literary genres, including the personal essay, the secular autobiography, and the antecedents of the modern novel.

The use of the phrase Early Modern also reflects a growing interest in exploring the roots of such aspects of modernity as possessive individualism, liberalism, and rights consciousness.  Whereas the term Renaissance referred to a rebirth of interest in classical antiquity, the term “Early Modern” views this period as the foundation for modern modes of thought and expression.  Indeed, some early modern thinkers called themselves “Moderns,” to distinguish themselves from the “Ancients,” who championed classical thought and architectural, artistic, and literary forms as timeless models.

Many factors encouraged the view that the Early Modern era witnessed a fundamental rupture in history.  These include the European “discovery” of the New World, the Reformation and Counter-Reformation, the rejection of scholasticism, the accelerating pace of scientific and technological discovery, the growth of literary forms that emphasized the intricacies of human character, the use of vernacular language and the first-person singular,

Source: Terrence Cave, “Locating the Early Modern,” Paragraph, Vol. 29, No. 1 (March 2006), 12-26.

The Rise of Individualism

One of the most important developments of the early modern era was the rise of individualism. The word refers to an outlook that stresses the worth of the individual, the pursuit of independent thought and action, and the value of individuality.  It is a sensibility that attaches great significance to private experience, personal taste, privacy, personal independence, and interest in the self.

Far from being a timeless value, individualism, in this sense, is a historical invention.  Its rise is apparent in a number of striking developments, including an increasing numbers of diaries, love letters, portraits, and autobiographies that betray a growing interest in the self.  It is also evident in a heightened stress on the pursuit of pleasure, a growing antipathy toward cruelty, and an emphasis on personal privacy (evident, for example, in the construction of hallways in houses).  It can be seen in a new attitude toward marriage, which was regarded not a constraint upon human lust, but a source of emotional and sensual pleasure.

At a time when science and the absolutist governments seemed to reduce the significance of the ordinary individual, we might see the rise of individualism, in part, as a reaction to this displacement.  

The Emergence of New Modes of Literary Expression

Dante

In 2010, a videogame very loosely based on Dante’s Inferno appeared. In the game, Dante is a soldier who travels to the underworld to rescue his beloved Beatrice, who has been seized by Satan as punishment for Dante’s sins.  To liberate Beatrice, Dante, armed with a scythe and a cross and guided by the poet Virgil, must pass through the circles of Hell and confront a rogue’s gallery of monsters and villains who face eternal punishment for their sins.

The videogame underscores the imprint of The Inferno on the modern imagination. The poem shaped the popular image of Hell as consisting of concentric circles of increasing wickedness. 

Contemporary society hesitates to make moral judgments, but the Inferno is unapologetically judgmental.  It offers a catalog of human sins and the unrepentant sinners who receive punishment symbolically appropriate to their sins.

Written while Dante was in bitter exile, The Divine Comedy is at once a work of realism as well as moral drama and allegory.  It begins on Good Friday, the day of Christ’s crucifixion, and ends on Easter Sunday, the day of resurrection. It provides many details about late medieval life, but it also tells us about a man who fears for his soul and who must confront the consequences of sin in order to save himself.

Like Augustine in his Confessions, Dante offers his readers a guide, to damnation and salvation.  Also like Augustine he believe that the act of reading can help readers achieve redemption.

The Divine Comedy may be seen as the last major literary work of the Christian Middle Ages and the first major work of the Early Modern era.  The Inferno self-consciously links itself to the classical past. Dante’s journey into the underworld echoes similar journeys by Odysseus and Aeneas.  Dante’s guide, Virgil, symbolizes the classical heritage and human reason, much as the figure of Beatrice embodies divine grace.

But if the work looks backward, it also looks forward.  A nightmarish journey through human sinfulness, it is also a recognizably modern portrait of a man’s navigation through a personal spiritual and emotional crisis.

Giovanni Boccaccio

Along with Dante and Petrarch, Giovanni Boccaccio was one of the three supreme literary masters of the Italian Renaissance. His Decameron, written during the early 1350s, following the worst years of the Black Death, signaled a decisive break with the classical tradition and the beginning of a new humanistic tradition in literature. Unlike earlier pastoral romances or epic poems written in Latin, The Decameron was written in the Tuscan vernacular and captures the feel of ordinary life.

In stark contrast to Dante’s Divine Comedy, with its portrait of a rationally ordered moral universe, the Decameron is bawdy, witty, cynical, and sometimes grisly.  Filled with intrigue, dissembling, trickery, and thievery, it sparked a new adjective, “boccaccesco,” to refer to a literary work that was lewd, humorous, and filled with jokes and tricks.

The Decameron gave expression to a new ethos, expressive of the growing economic power and social influence of the urban commercial and mercantile classes.  The rise of urban centers and of trade outside the feudal order encouraged the emergence of a new readership, hungry for works that were not narrowly pious or philosophical.  Many of The Decameron’s tales mock the clergy and reveal the tensions between the nobility and the commercial class. 

The Decameron consists of 100 tales narrated over the course of ten days by seven women and three men, who have fled Florence, which faces “a death-dealing pestilence.” Each day, the characters elect one of their number to rule the day’s storytelling, and most of the tales embody an explicit theme: virtue, the wheel of future, the power of the human will, love that ends tragically or happily, tricks that women and men play on one another, and clever replies that rescue an individual.

The  Decameron overturns many traditional moral values. A pragmatic ethos rules.  Resourcefulness and quick wit and even deception are praised, while stupidity is punished.  Not all tales, however, end happily.  Several are exceedingly gruesome, including a tale where a wife discovers that her husband has killed her lover and tricked her into eating his heart, and another where a woman finds her murdered lover’s body, cuts off his head, places it in a poet, and waters it with her tears.

Miguel de Cervantes

Even those who have never read Don Quixote know that the knight errant mistook windmills for giants, inns for enchanted castles, flocks of sheep for armies, and a horse trough for a baptismal font.  His very name has become part of our language.  To be quixotic is to be excessively idealistic and unrealistic.  

In its musical adaptation, “Man of La Mancha,” Cervantes, imprisoned by the Spanish Inquisition, must act out the tale of Don Quixote as entertainment for his fellow prisoners.  The product of a particular era—the tumultuous 1960s—the musical does not present Don Quixote as a fantasist.  Its best known song, “The Impossible Dream,” is now remembered as mindlessly optimistic and sentimental, but it in fact upholds the idea that people must lead engaged, assertive lives, even if they are unlikely to achieve their objectives.

Often considered the first modern novel, Don Quixote tests chivalric ideals against harsh, sordid realities. A prototype for many later novels of self-discovery, it also provides telling insights into Spain’s steep decline.  Sometimes comic, sometimes somber, sorrowful, and even tragic, Don Quixote himself is treated in a complex manner: as a fool, a dreamer, a madman, a hero—and as a character self-aware of his own fantasizing. A meditation on human delusions, the novel also explores the perverse consequences of many of Don Quixote’s well-intentioned actions.

One of the book’s key themes is the role of fantasy in helping individuals survive everyday life.  Other major themes include the representations of the woes of empire, and the extent to which it benefits or harms ordinary people, and of a society that has criminalized diversity, notably in an episode in which the Morisco descendants of Al-Andalus are expelled.  On a literary level, Don Quixote parodies chivalric writings.
King Lear
The most tragic of Shakespeare’s tragedies, King Lear operates on multiple levels.  On the surface, it describes two family melodramas: one centered on Lear, the other involving the Earl of Gloucester.  The most obvious issues are psychological. Lear, vain and obstinate, fails to see which of his daughters truly loves him, and which don’t, while Gloucester is manipulated by his illegitimate son.  But King Lear has many other themes.  Along with filial and sibling relations, it deals with the nature of madness, the character of family life, duplicitousness in human relations, female character, old age, and political legitimacy.

Today, we often romanticize family life as an emotional bond.  But in King Lear, family is viewed as something much more complex.  Family bonds are intimately and inextricably connected to property, wealth, and inheritance.  Shakespeare seems to suggest that it would be a mistake to sentimentalize family relations.  A father who gives up his authority, property, or wealth, expecting his children's love, is mad.

One of the most interesting issues the play raises involves attitudes toward the elderly. Today, we often think of the elderly in negative terms.  We associate old age with wrinkles, feebleness, disability, and Alzheimer’s disease. The very words we use to describe the elderly are negative, like coot, codger, or old fogy.

Did societies in the past venerate the elderly? Not if King Lear is our source of information. Lear’s authority rested ultimately on his control of his kingdom.  When he cedes power, he loses the respect of his daughters Goneril and Regan. Lear offers a cautionary lesson for the elderly: Do not count on your children to care for you if you give up your control of wealth and property.

King Lear suggests interesting things about Shakespeare’s attitude toward women.  Were women in the past submissive and obedient?  Not Lears’s daughters, who are strong, independent, and assertive.  Even when they appear deferential, they assert their own interests.

Like many of Shakespeare’s histories and tragedies, Lear also deals with political legitimacy and the transfer of royal power. King Lear was written and performed at a time of great political instability and uncertainty in England. First staged barely a generation after England endured a bloody war of succession, Lear suggests the fragility of the social and political order. In 1603, after Queen Elizabeth I died childless, succession became a point of bitter contention.  Two years later, the Gunpowder Plot took place, and threatened to destroy England’s political leadership.  These events made many people deeply uneasy, prompting worries about political instability, strife, and even revolution.  Metaphorically, King Lear describes what happens when legitimate authority breaks down; the results are violence and death. Much as a child has a duty to honor and respect a father, so, too, Shakespeare implies, it is important to respect political authority.  When Goneril and Regan betray their father’s trust, they unleash a host of horrors.
The Reformation

The Reformation makes it clear that history is shaped not only by material forces and political power, but by ideas.  Prompting the Reformation were ideas about the Bible, salvation, death, and the afterlife.

Context, to be sure, was important.  The Ottoman empire threatened eastern Europe, overwhelming the kingdom of Hungary and threatening Vienna.  The Ottoman invasion was regarded, by some, as a warning sign that the Church would have to atone for its sins.

Meanwhile, the Papacy had itself become a point of contention.  It was during the 11th and 12th centuries, that the Papacy had assumed its central place in the Catholic Church. But during the 14th century, there was, for a time, three Popes.  The Papacy’s legitimacy as the institution and its role within the Church were still contested.  Celibacy, too, was a point of controversy.  Church teachings about the celibacy of clergy were not fully enforced until the 12th century, and remained debated.

The spark for Luther’s rebellion, however, was the rebuilding of St. Peter’s basilica.  To help pay for the restoration, the Church sold indulgences, promises of pardon to the faithful.  Luther opposed indulges on the grounds that humans cannot buy salvation. They were incapable of saving themselves, but instead must rely on God’s grace.  These ideas came from Paul and Augustine, who saw God as all powerful and humanity as fallen. There was nothing that humans could do for their own salvation.   Luther claimed that the Church misunderstood the Bible and was leading Christians along the wrong road to salvation.

Luther was not the first to argue this.  But a revolution in printing and paper production allowed him to disseminate his ideas in ways that had previously been impossible.  Psalms, too, helped to spread Protestant ideas.  

In southern Europe, the Protestant message did not take hold.  The Inquisition succeeded in weeding out internal dissent, while the Index of Forbidden Books made it difficult to acquire Protestant writings.  It is striking that not a single Bible was printed in Italy until the late eighteenth century. But Protestantism was far more successful in northern Europe.
The radical implications of Protestantism quickly became apparent.  Statues and stained glass windows were smashed, and books burnt, reflecting the Second Commandment injunction not to make graven images.  Two traditions within Christianity came into conflict: 

▪  A Hellenistic tradition emphasizing balance and moderation, disengagement, elevation of the soul, and God as a fixed good to which humans should aspire; and

▪  A Hebraic tradition, prophetic, millennialist, stressing deliverance.  God, in this view, was a revolutionary, transformative force, whose Second Coming was imminent.

The consequences of the Reformation were profound.  These included two centuries of upheaval and bloodshed, involving a level of violence unmatched until the 20th century.  But the Reformation’s consequences also included a new emphasis on the worth and holiness of ordinary life. Divine meaning could be found in marriage, work, and childrearing.  

Ultimately, the Reformation transformed the Catholic Church as much as the new Protestant churches. It not only encouraged baroque glory in art and architecture, but societies including the Jesuits, Dominicans, and Franciscans to promote Christian values.

The Emergence of Modern Scientific Thought

The early modern era laid the foundations for modern scientific thought.  Aristotelian science, which had largely prevailed throughout the Middle Ages, was rejected in favor of deductive methodologies and mathematically-based analyses of physical reality.  A 1611 poem by John Donne suggests a popular awareness that a revolutionary shift was taking place in thought:

[The] new Philosophy calls all in doubt,
The Element of fire is quite put out;

The Sun is lost, and th'earth, and no man's wit

Can well direct him where to look for it

Key developments include:

▪  The displacement of the Earth from the center of the solar system.

▪  The formulation of new scientific laws, including laws of motion and gravitation.

▪  Advances in understanding of anatomy, chemistry, fluids, and optics.

▪  An increasing emphasis on empiricism; mathematical analysis; and a mechanical view of natural processes, which rejected the idea that there was a teleology in nature, with innate goals, emotion, or intelligence.

It is possible to exaggerate the revolutionary nature of the scientific revolution.  There were many medieval antecedents to the new scientific ideas, and European scientists benefited enormously from the transfer of ideas from other parts of the world, including the Hindu numerical system, Chinese mechanics, and Islamic science.  Nevertheless, the scientific revolution exerted a powerful impact on the European mind.
Galileo

In 1992, 359 years after the Catholic Church branded Galileo as a heretic for proclaiming that the earth moved around the sun, the Vatican ruled that he had been wrongly condemned.

Galileo’s trial by the Roman Inquisition has become an icon: A symbol of the Catholic Church’s supposed hostility to unfettered inquiry and of the end of an Age of Faith and the beginnings of an Age of Reason. The story has come to embody the conflict of the individual versus authority, science versus religion, the scientific method versus Scripture and Classical tradition, and conscience versus the Church. It is important to note, however, that many notable figures in the scientific revolution, including Copernicus, Kepler, Newton, and even Galileo himself, were religiously devout  

Interestingly, Galileo’s mechanistic view of the universe was not much mentioned at his trial.  What provoked his prosecution was a work entitled The Assayer, in which he espoused the atomic theory of matter. Church authorities viewed this as criticism of the Eucharist. To question the mystical doctrine of transubstantiation was regarded as a far greater transgression than to assert the universe's heliocentricity

But an even larger issue was nonetheless at stake in Galileo’s trial: The relationship between new scientific discoveries and the revelations of the Bible.  Galileo argued that the purpose of Scripture was to tell people how to get to Heaven, not “how the heavens go.”  Read rightly, he asserted, there is never a conflict between Scripture and science.  That which is obscure—the figurative language of Scripture—should be explained by that which is clear: mathematical demonstration.  
If, against the most manifest and reliable testimony of reason, anything be set up claiming to have the authority of Holy Scriptures, he who does this does it through a misapprehension of what he has read and is setting up against the truth not the real meaning of Scripture, which he has failed to discover, but an opinion of his own; he alleges not what he has found in the Scriptures, but what he has found in himself as their interpreter.

To underscore the traditional basis for his argument, Galileo repeated cited St. Augustine.

Galileo’s imprisonment wasn’t just a blow to a single man; it also had an influence on Descartes and Hobbes.  It encouraged an important shift in science from the Mediterranean to northern and western Europe. It may also have had an impact on art, especially in Italy, discouraging the “scientific” approach adopted by many Renaissance artists and encouraging the baroque.


Descartes

Often regarded as the father of modern philosophy, Descartes is best known for his doctrine of dualism:  That mind and matter must be understood separately. Nature is a vast machine obeying a handful of fixed laws, while the human mind is a non-material entity that does not follow the laws of physics.

Equally important is his quest for certain and secure foundations for human knowledge. He adopts a radical skepticism that leads him to accept nothing from tradition or revelation.  Rather, it is essential to experiment, test, question, and only believe something when it is proven to be true.
Although best remembered today as a philosopher, Descartes also stood at the forefront of the study of mathematics, devising a system of analytical geometry which provided a basis for calculus. He also offered the first satisfactory explanation of the rainbow.

Early Modern Political Thought

The Prince
Machiavelli is one of those rare people whose name has entered the language --like "Orwellian," or "Hobbesian." Everyone knows what it means to be Machavellian: It is to have no morals, no loyalties, no principles, no honor, no conflicting impulses and absolutely no soul, and doing whatever it takes to achieve one’s goal, even if it means sabotaging, manipulating and undercutting every human being in her path.  But is this portrait of Machiavelli accurate?
Human Nature:  What are the factors that motivate people?
--  Are these factors essentially negative, like fear, envy, a lust for power, and hatred of authority?  Or are they more positive, such as a desire for novelty, wealth, and security?

--  Over time, has human nature grown more noble or more corrupt?  What has been Christianity’s influence on human nature?

Gaining and Wielding Power:  To be Machiavellian is to be ruthless, deceptive, cruel, and manipulative.  Is this, in fact, what The Prince suggests?

--   What are Machiavelli’s lessons about power?

--   Is his advice as ruthless as is sometimes assumed?  Or is his advice simply common-sense realpolitik?


--  What is the role of religion in maintaining power?
A Ruler’s Goals:  Is a ruler’s goal simply to maintain power?  Or must a ruler develop support among his subjects?

Evaluating The Prince:  "The authentic interpreter of Machiavelli," wrote Lord Acton, "is the whole of later history."  

-- Does history suggest that ruthlessness, craftiness, and realpolitik are more effective in politics than idealism and optimism?
The Discourses
While his treatise "The Prince" made his name synonymous with autocratic ruthlessness and cynical manipulation, "The Discourses" (c.1517) offers a radically different outlook politics. In this carefully argued commentary on Livy's history of republican Rome, Machiavelli proposed a “Republican” system of government that would uphold civic freedom and security by instilling the virtues of active citizenship within its citizens, and which would also encourage citizens to put the needs of the state above selfish, personal interests.

1.  Human Nature:  Given the prevalence of selfishness, ambition, jealousy, deceit, and power hunger, how can we maintain a stable system of government?

--  Is religion, in Machiavelli’s view, indispensable to the maintenance of political stability?


--  Is he Machiavellian in his attitude toward religion?


--  Why does he believe paganism was preferable to Christianity in sustaining a state?
2.  Governmental Forms:  The major systems of government tend toward corruption: monarchy toward tyranny, aristocracy toward oligarchy, and democracy toward anarchy. 

-- Is there a way to blend the strengths of these systems so that they will not fall into corruption?


-- What might the example of Sparta suggest?

-- Is a healthy political body was characterized by rigid stability or by social friction and conflict?

3.   Shifting Circumstances:  Governments must constantly adapt to shifting circumstances, but Machiavelli is not optimistic about their ability to adapt.  Why?
4.  Republican Virtue:  We now know that Republican ideas were as important as liberal Lockean notions in informing the thinking of the American revolutionaries.


-- What are these republican ideas?

-- Why does Machiavelli insist that the people must constantly be reminded of their founding principles.

--  Why is Machiavelli opposed to the use of mercenaries?

--  Why must a republic divide power between elites and common people?


--  What kind of character and virtue must rulers have in order  to rule effectively?

5.  Imperial Expansion:  What is Machiavelli’s opinion of Roman imperial expansion?  

-- What is his position on alliances, conquest, letting conquered people keep their laws and traditions?

Leviathan
▪  Heavily influenced by Euclidean geometry and Galileo’s mechanistic approach to science, Hobbes sought to transform philosophy into a science.  In Book I, he adopts the science of his time to show how the human body operates in the world, gains knowledge, and interests with other human bodies.
-- What is the relationship between Book I and the political philosophy Hobbes elaborates in the rest of Leviathan?

-- Is he a materialist, and, if so, how does he integrate human passions into his explanation of human conduct?

▪  Hobbes is often vilified as a proponent of an absolutist monarchy.  

-- Is he misunderstood when he is condemned as having dictatorial and even totalitarian leanings?

▪  Is his view of human nature cold, or is it realistic?

-- What should we make of his description of the state of nature?  Is it a rhetorical device, a thought experiment, or a historical description, or something else?

--  Without a strong government, would society descend into a state of anarchy?

-- Is an absolutist government a panacea for ensuring social stability?

Locke
John Locke provided the theoretical underpinnings for the liberal bourgeois state, with its emphasis on individual rights, including political rights and property rights, representative bodies, popular sovereignty, and religious tolerance. He spelled out the basic arguments against the divine right of kings and in favor of limited or constitutional government.

But Locke also strongly defended property rights and accepted a high degree of economic inequality. In his view, inequality inevitably accompanied man’s leaving a state of nature.  Even though he speaks of man’s inalienable right to the fruits of his own labor, he invested in the slave trade late in life,

Second Treatise
▪  John Locke wrote the Second Treatise to counteract the notion that “all government in the world is merely the product of force and violence.”


-- Why, then, is government instituted?


-- Is he naïve in suggesting that governmental systems do not reflect the interests of the powerful?
▪  Locke formulated the basic principles of liberal democratic government including the notions that legitimate government emanates from the people and depends on the people’s consent, and that the people have a  right to rebel against a tyrannical and arbitrary government.

-- What does he mean when he speaks of a social contract between rulers and the ruled?  Is this simply a rhetorical device?

-- What are the sources of the “self-evident” rights that all men share?  Is his notion of human equality mere verbiage?
▪  Locke articulated ideas associated with subsequent liberal thought, including a belief that individuals are endowed with certain inalienable rights; that among these rights is the right to acquire and enjoy material goods; and that exchange and commerce are a fair way to distribute goods and wealth.
-- Liberty and natural rights are recurring themes in Locke’s writings. Yet he also invested in the slave trade late in life.  Is there a way to reconcile his commitment to property rights with his commitment to liberty and natural rights? Or do property rights inevitably trump other liberties?
--  Does his commitment to a money economy and property rights mean that he accepts economic inequality and the unrestrained workings of the commercial marketplace?

▪  One scholar described Locke’s Second Treatise as “sugar-coated Hobbes.”


-- How does Locke’s style of argumentation differ from Hobbes’s


-- How does his interpretation of human nature and of the state of nature differ from Hobbes’s?

The Twin Projects of Modernity
Beginning in the late seventeenth century, it is possible to identify two great projects, one intellectual, the other aesthetic.  

The intellectual project is to use the instruments of reason, logic, and science to:

▪  uncover the laws of nature

▪  decipher the meaning of history

▪  formulate systems of moral values that are not contingent on divine texts or revelation

▪  design political systems that will ensure individual rights

The aesthetic project is to use the arts to ennoble, refine, uplift, and explore the human.

A key theme in economic, philosophical, and political thought post-Locke is the effort to define, criticize, defend, and analyze liberal, bourgeois, or commercial society and to suggest alternatives to it. 

A major theme in literature is the exploration of the psychological interior and the complex social and interpersonal interactions in which the self and the subjective are revealed.
Part IV.  The Enlightenment
The Age of Reason

The Enlightenment, it is often said, emancipated Western minds from slavish subservience to authority, tradition, and superstition.  It called for free discussion, separation of church and state, and popular sovereignty. It inaugurated an Age of Reason when the doctrine of Original Sin was repudiated and the rights of man were vindicated.  The truth, however, is more complicated than that.

As we shall see, here wasn’t just one Enlightenment, centered in France. There were others--in Germany, England, and Scotland—with distinctive characteristics.

The French Enlightenment

During the eighteenth century, French philosophes developed a set of principles which carried enormous significance for the future.  One principle was that human beings were not innately sinful, but were basically good.  Given a favorable environment, people’s moral character would improve.  A second principle was that poverty, disease, crime, and ignorance were not inevitable.  By reshaping the environment and improving education and childrearing, the causes of crime and human misery could be eliminated.  Perhaps the French Enlightenment’s most significant contribution was the notion that all humanity was born equal in mental and moral capacities and that environment and circumstances accounted for human difference.  As a result, all human beings were entitled to equal respect, regardless of differences in their talents, wealth, and achievements.

In France, Enlightenment figures had to fight against an absolutist church and state.  Not surprisingly, their thinking was far more anti-clerical and more revolutionary than elsewhere.

Rousseau

He has been called the father of the French revolution, the patron saint of communitarianism and participatory democracy, the intellectual founder of the modern left, and a proponent of totalitarianism.  Even today, Jean-Jacques Rousseau inspires exceedingly strong emotions.

The son of a Geneva watchmaker, Rousseau rose to preeminence among the thinkers of the French Enlightenment. The inventor of the modern autobiography and a pioneer in progressive education, he helped transform democracy from a suspect system of government into something appealing. An advocate of the primacy of feeling, he was also a founder of the Romantic movement.

His writings can be seen in part as a radical critique of commercial society and of the bourgeoisie. Commercial society, in his view, had simply replaced the inequities of feudal society with a deep divide between the rich and the poor. Meanwhile, his writings condemned the bourgeoisie—admired by Adam Smith for its industriousness—as exploiters and philistines.  These people suffered, in his view, from an “unsocial sociability,” relentlessly pursuing their own self-interest even as they was dependent on other people to fulfill those interests.

The opening line in his Social Contract—that “Man is born free, but is everywhere in chains”—summed up a key theme in his writings: That man in a state of nature was innocent and free, but was corrupted by social institutions.  Rousseau questions many of the Enlightenment’s principal tenets: that technological and scientific progress better the human condition, that national wealth is an accurate measure of the quality of people’s lives; that cosmopolitanism is superior to the collective will of a particular people.

In the Social Contract, he sought to fashion a system of democratic self government that would serve as an alternative to Voltaire’s notion of Enlightened absolutism and Montesquieu’s conception of parliamentary checks and balances.  He sought through education to create a virtuous citizenry who combine to form a general, beneficent will.

The German Enlightenment
The German Enlightenment defined itself, in part, in opposition to the French Enlightenment. Unlike its French counterpart, anti-clericalism was far less important.  Also, in contrast to the French Enlightenment, German thinkers were more eager to reconcile individual freedom and the authority of traditional institutions, conceptual rigor with a "Romantic" acknowledgment of feeling, and "universalism" with "particularlism." The German Enlightenment was less willing to abandon myth or to reject collective identity rooted in tradition, history, and place.

Kant

The last great philosopher of the Enlightenment, Kant sought to combine the rational and empirical traditions. His critical method was intended to provide an alternative to dogmatism and skepticism, and to restore the claims of reason and morality that he thought Hume had threatened.  He also sought to find a way to justify universal moral rules without recourse to religion.

In the realm of epistemology, he, like Hume, argued that there are limits to what humans can know.  Partly this is due to the expansiveness of reality. But it is also due to the limits of our sensory and perceptual apparatus.  What, he asks, makes us think that there are no realities outside our sensory perception?  

Kant also claims that there is no basis for assuming that our perception of reality resembles reality itself.  We only have representations of reality—not reality as it actually is. Reality as a whole is inaccessible to human reason and perception.  Interestingly, by showing the limits of reason, Kant opens the door to faith.

Despite his arguments about the mind’s limitations, he nevertheless argues that it is rational to use science and reason to discover the world’s operating principles.  Yet, he reminds his readers, science and reason cannot penetrate noumena—things as they are in themselves.  Unlike the philosopher George Berkeley, he did not deny the existence of external reality.  

In his analysis of mind, Kant argues that certain concepts and categories in the mind exist prior to experience and are universal among rational beings.  For example, he believes humans are largely incapable of looking at living things without thinking in terms of intention and conscious purpose.  His critical method provides the basis for his theory of ethics.

One of Kant’s goals was to identify universal moral principles that transcend culture and historical era, and that do not depend on the word of God. His moral philosophy rests on the premise that moral principles are rooted in reason itself, not in contingent realities. His theory is an example of deontological ethics, in that it focuses on the rightness or wrongness of actions themselves and not on the goodness or badness of the consequences of those actions.   

Morality, in his view, had to be free of everything contingent or conditional in human existence. If individuals are to act morally, they must act in accordance with the categorical imperative, that is, in line with principles that are good in and of themselves and that must be obeyed in all circumstances:

1.  “Act only in accordance with that maxim…that it become a universal law.”

2.  “Act in such a way that you always treat humanity, whether in your own person or in the person of any other, never simply as a means, but always at the same time as an end.”

3.  “Act as though you were, through your maxims, a law-making member of a kingdom of ends.”

Kant is convinced that moral reasoning will lead humans “Toward Perpetual Peace.”  He envisions a world community in which cosmopolitan law establishes rights for all the citizens of the world.

In his call for critical inquiry and constant self-criticism, in his belief that human beings need to labor for autonomy and universal justice, he helped define Enlightened ideals.  

Genealogy of Morals
▪  What is Kant’s answer to the question: What is Enlightenment?


--  In what sense is the Enlightenment a process?


--  What barriers stand in the way of Enlightenment


-- How would you distinguish his definition of Enlightenment from Rousseau’s or Hume’s?

--  Do we today live in Kant’s age of Enlightenment?

▪  How persuasive do you find Kant’s argument that ethics can be shown to rest on a rational foundation, without resort to religion?


-- Why does he refuse to appeal to Scripture or divine revelation?


-- On what basis can we determine certain basic moral universals?

-- What do you think of his argument that there are obligations that are binding upon all rational agents in any situation?


-- Is Kant correct in judging the morality of an action apart from its consequences?

▪  Contemporary Controversy
If you should find an ad for a job, should you tell your friend about the opening?  Why or why not?


What would Kant and Hume say about your decision?

The British Enlightenment

If members of the French enlightenment focused on the power of reason, the British Enlightenment emphasized its limits.  These thinkers put more emphasis on human sentiments.  People were born with certain natural desires.  Some of these were moral emotions, such as a sense of fair play and benevolence, to be admired.  Others were less admirable, like self-love and tribalism.  The essential point is that human beings are emotional creatures first and foremost.

Burke

Burke believe that that each generation occupies a small place on the chain of history. Each serves as a trustee for the wisdom of the ages, which we are obliged to pass down, a little improved, to our descendants.  Time-honored institutions fill gaps in our own wisdom.

Burke was horrified at the 
thought that individuals would use abstract reason to sweep away arrangements that had stood the test of time.  He believed in reform, not revolution.  You strive to modify institutions from within, maintaining those aspects that are good and modifying those that aren’t functioning effectively.

He feared that if people tried to re-engineer society on the basis of abstract plans, unanticipated consequences will result, because the social organism is more complicated than our plans allow for.

Burke supported the American Revolution precisely because he did not regard it as revolutionary.  He believed that the British Parliament had recklessly trampled upon the liberties that the colonists had come to enjoy.  The Americans were simply seeking to preserve or recover historic British liberties.
The Scottish Enlightenment

Scotland exerted a disproportionately large impact on Enlightenment thought. In the span of fifty years in the late eighteenth century, Edinburgh, a city of 40,000 inhabitants, contained some of the Enlightenment’s most important thinkers, including the philosopher David Hume, the economist Adam Smith, and the biographer James Boswell.  It was there that the Encyclopedia Britannica was first published in 1768.  

Among the factors that contributed to Scotland’s transformation from one of Europe’s poorest countries to one of its most influential were the 1701 Act of Union which gave Scotland access to the British marketplace, and its democratic system of education, including universities at Edinburgh and Glasgow which were open to the middle class. 

Hume
David Hume was part of the Enlightenment challenge to religious orthodoxy.  Yet he also questioned the Enlightenment faith in reason, and argued that reason could no more provide proof of God’s existence than could revelation.

A philosopher, economist, and historian, David Hume was perhaps the greatest thinker of the Scottish Enlightenment.  A poll of scholars and opinion makers conducted by the London Times named his the Scot of the Millennium.

He was only 28 when he published his Treatise of Human Nature, a work that would exercise a lasting impact on epistemology.  An empiricist and a skeptic, he argued that the basis of all knowledge and understanding is sensory perception, but that sensory data cannot explain causation.  Experience may demonstrate that when a billiard ball is struck by another, it will move, but that does not prove that this causes the movement.  

What we label cause and effect, he argued, is merely a succession of concurrent actions.  Causality is simply a mental postulate. Knowledge, in this view, is not a product of abstract reasoning, but of experience, sensory perception, and custom. 

Yet Hume’s argument carried implications far beyond epistemology.  If all knowledge is drawn from experience, then there is no rational reason to believe in the existence of God or indeed in any universal moral principles.  As he himself put it, by revealing the “manifold contradictions and imperfections of human reason,” he was prepared him “to reject all belief and reasoning, and…look upon no opinion…as more probable or likely than another.” His claims about the limitations of reason led to accusations that he was fostering “Universal Skepticism,” “Sapping the Foundations of Morality,” and promoting “Principles leading to downright Atheism.” John Wesley, the founder of Methodism, called him “the most insolent despiser of truth and virtue that had ever appeared in the world.”

Hume responded to such charges by arguing that morality is a matter of feeling rather than of reason.  Rejecting the notion that there are universal moral rules, he argued instead that right or wrong behavior are motivated by human passions and sentiments. He insisted that human beings act morally not because reason can discover certain universal ethical principles, but because they live in society, and find certain kinds of behavior—such as benevolence and honesty—useful.  Ethics is based not on certain self-evident truths but on sentiment and social consensus.  Immanuel Kant’s ethical writings were inspired, in part, by a desire to refute Hume.  

Alongside his influence as a philosopher, Hume’s historical writings also had enormous impact.  He argued that society developed through distinct stages, each characterized by a different economic system—an idea later developed by Karl Marx.

Adam Smith

A professor of moral philosophy at the University of Glasgow, Adam Smith thought his greatest work was not the one for which he is best known today—The Wealth of Nations—but his Theory of Moral Sentiments.  Published in 1759, this treatise examined the sources of morality.  He argued that human beings are inherently sociable and interdependent, and that they are endowed with a sense of sympathy—by conscience and empathy—and that it is this capacity for sympathy which underpins morality.

In his Inquiry into the Nature and Causes of the Wealth of Nations, Smith asked why some countries are rich and others poor.  Wealth was not, as Mercantilists thought, a matter of accumulating precious metals or colonies; it involved the access of ordinary people to the necessities and amenities of life.  Smith also looked into the preconditions for economic growth. He argued that the accumulation of wealth depended upon security, the impartial administration of justice, a responsible and limited government paid for by a just system of taxation, as well as through the division of labor and the liberty of individuals to pursue their own economic interest.  

In Wealth of Nations, he presents a very different conception of humanity than that found in The Theory of Moral Sentiments.  Instead of emphasizing conscience and empathy, he describes human beings as inherently self-interested and preoccupied with improving their position in society.

Historical Consciousness

The period stretching from the mid-18th to the mid-19th century brought about the emergence of a new kind of historical consciousness.  Creative fictions, like the state of nature, gave way to a view of identifiable stages of historical progression.

Central to the new historical consciousness was an idea popularized by the major thinkers of the Scottish Enlightenment—Hume, Smith, Robertson, Steuart, Ferguson, and Millar: That humanity’s development advances through a series of stages.  There was the hunter-gatherer stage, the pastoral and agricultural stages, and, ultimately, commercial society.

There was disagreement over the driving forces behind these transformations. Adam Smith, not surprisingly, emphasized the division of labor.  And there was also disagreement about whether this process contributed to human happiness.

But there was a belief among these Scottish thinkers that material, commercial, and technological progress made human beings more rational and civilized.  In other words, progress wasn’t simply economic, scientific, and technological, but moral as well. Historical development, in their view, was producing a “new man” and a “new woman” characterized by a cult of feeling—feelings that contributed to a newfound sympathy for enslaved Africans.  The Scottish notion that history is directional and evolves through a series of fixed, identifiable stages would later be built on by Hegel and Marx.

One example these Scottish thinkers cited as an example of human progress was the supposed improvement in the position of women. Here, it is important to stress that their definition of female progress rested on the separation of women from “productive” economic activities.  In the view of the Scottish thinkers, this separation allowed women to become more moral and refined than men—and therefore better suited to take part in humanitarian activities.  Yet the separation of women from the world of wage work was also one of the factors that would help spark the trans-Atlantic women’s rights movement.
Wealth of Nations
▪  The question of why some nations are rich and others are poor has generated many possible explanations: climate, natural resources, geography, cultural values, and global power inequities.  
-- What explanation might Adam Smith propose?
▪  How persuasive do you find Smith’s metaphor of an invisible hand?

▪  When we think about poverty, is it best to think about it in absolute or relative terms?

▪  What are the gains and losses that accompany the division of labor?

▪  To what extent are wages and the prices of goods and commodities determined today by competitive markets?

▪  According to Smith, what are the justifications for differences in wages across occupations? 

▪  What is the proper role of government, according to Smith, in a free market economy?

▪  Can you reconcile Smith’s arguments in his Theory of Moral Sentiments with those advanced in the Wealth of Nations?
Scenario:  An owner of a small business discovers that it is much cheaper to outsource production. This would make the business more competitive and profitable, but it would result in the loss of existing workers’ jobs.  What would Kant and Smith recommend?
PART V.  Post Enlightenment Thought and Expression
Alexis de Tocqueville
The son of aristocratic parents who had been jailed for months during the Reign of Terror (when his grandfather was executed), Tocqueville remains, a hundred fifty years after his death, the foremost commentator on American democracy, still quoted by pundits of all political persuasions.  His observations—about American conformism, the tyranny of the majority, and the relationship between democracy and racial prejudice—remain timeless truths about the nature of American culture.
 Tocqueville was just 25 when he embarked on a nine-month tour of the United States in 1831 and 1832, visiting 17 of the young nation’s 24 states and three of its territories.  Earlier European observers, like Frances Trollope, who had visited the United States in 1827, branded Americans as half-civilized, remarking about the country’s bad roads, bad food, tobacco-spitting, braggery, and crass materialism.  But Tocqueville took a different tack.  A product of an aristocratic world that he knew was dying, he was convinced that the United States offered a glimpse into the future.  He was convinced that the United States stood at the vanguard of a movement toward democracy and modernization which would erode the class assumptions that dominated Europe.  He even coined a new word to describe American society: individualism.

Tocqueville called himself as a "new kind of liberal." Unlike Hobbes and Locke, for whom political theory was an elaborate exercise in abstract reasoning, he did not indulge in proto-anthropological conjecture, or debate the merits of ideal governments.  He wanted to understand how democracy actually functioned.
One of Tocqueville’s great insights was that a nation’s politics ultimately rests on a people’s mores and values. Americans, he was convinced, were a restless, practical people, hungry for novelty and change.  He commented on Americans’ propensity to form and join organizations, producing a level of civic engagement unknown in Europe.  He also noted that Americans were prone to transforming any unresolved political question “sooner or later, into a judicial question.”
Tocqueville does not mindlessly celebrate democracy, constantly balancing its pros and cons.  He expressed dismay about the country’s grasping materialism and aristocratic disdain over the mediocrity of the country’s artistic and intellectual life.  Although the book fails to comment on the significance of the industrial revolution, Democracy in America was filled with prophetic insights: That slavery predicted would provoke ''the most horrible of all civil wars.''; and that the United States and Russia were destined to become the world’s great powers.

Democracy in America
▪  What, according to Tocqueville, were the United States’s distinctive features which made American democracy successful?

▪  How well does Tocqueville’s analysis of the following aspects of American society still hold up today?


-- His argument that the defining characteristic of American society is equality of condition


-- His belief that Americans’ are unusually likely to form and join associations


-- His bleak view of racial conflict


-- His observations about American’s tendency toward conformity 


-- His sense that Americans are petty, provincial, and complacent.

 -- His fears about the tyranny of the majority and the despotism of public opinion.

Hegel

In 1806, after Napoleon’s forces had destroyed the Prussian army, Hegel became convinced, briefly, that the end of history was near.  The struggle between lords and serfs, masters and slaves, and all other forms of dominance and submission would soon come to an end, and the ideal of freedom would become an earthly reality.  By freedom, he did not merely mean a Lockean notion of freedom based on consent, legal rights, and property ownership, but individual autonomy free from all forms of physical and psychological domination or coercion. 

Soon after Hegel's death the apocryphal story circulated that "on his deathbed Hegel had said that nobody ever understood him - except for one man, and even he didn't understand him." Hegel’s writings are among the most excruciatingly demanding in the Western tradition.  Yet his ideas and even his terminology have exerted a powerful influence not only upon philosophy, but political theory, the study of law and legal institutions, aesthetics, the philosophy of religion, and our ideas about history.

Hegel saw history proceeding through a push-pull dialectical process.  He viewed the modern constitutional state as "the embodiment of human freedom", and the natural end of human progress.  Much of Hegel's historicism has become part of our contemporary intellectual baggage. The notion that mankind has progressed through a series of stages of consciousness on his path to the present, and that these stages corresponded to concrete forms of social organization, such as tribal, slave-owning, theocratic, and finally democratic-egalitarian societies, has become inseparable from the modern understanding of history. The mastery and transformation of the natural environment through the application of science and technology was originally not a Marxist concept, but a Hegelian one.
The first philosopher to speak the language of modern social science, Hegel believed that human beings were products of environment. and not, as earlier theorists would have it, a collection of more or less fixed “natural” attributes. 
Hegel saw moral and spiritual dangers in the emerging modern form of society. He worried about the atomization and fragmentation of modern society, and wanted to sustain community. Indeed, the young Karl Marx’s views on "alienation" are largely Hegelian. But Hegel also believed that history culminated in a moment when human beings would achieve full consciousness about freedom. 
Hegel's  view of the relationship between the ideal and the material worlds was a complicated one, beginning with the fact that for him the distinction between the two was only apparent. Ideals inevitably influence human behavior and impinge on the material world.
For Hegel, all human behavior, and hence all human history, is rooted in an earlier state of consciousness.  This is an idea similar to John Maynard Keynes’s claim that “Practical men, who believe themselves to be quite exempt from any intellectual influences, are usually the slaves of some defunct  economist.”  This consciousness may not be explicit and self-aware. And yet this outlook becomes manifest in the material world. Consciousness is cause and not effect and can develop autonomously from the material world.  Thus any accurate account of history must emphasize the history of ideas and ideology.

Hegel feared that the individual, freed from ties to class and local tradition, might identify only with the state's abstract "general will," of which a person’s own will is a rather insignificant part.  Hegel stressed the need of the modern world for a foundation in faith, but his conception of the divine "completing itself in the human spirit" differed radically from earlier theological ideas.
Writing in response to Kant’s distinction between perceptions and things-in-themselves, Hegel argued that "we do not begin reflection as isolated individual agents" but "within a way of life," sharing a "social space" of "norms, entitlements and commitments." Knowledge, therefore, is social and historical in character: Kant's views were part of the Enlightenment's demand for freedom, both to understand the natural world and to shape the social world independently of tradition and dogma; Hegel builds on Kant’s ideas by arguing that freedom can be exercised by people only as they are part of self-governing social wholes.

Hegel’s philosophy sought to reconcile two trends in thought that followed the Enlightenment: The romantic craving for expressive freedom and unity with nature, and scientism. Hegel tried to synthesize the two trends in "Geist " – spirit and reason -- and thus to escape from man's sense of alienation.

The Philosophy of History
▪  What does Hegel mean by Spirit?
▪  How does his idea of Spirit connect to world history?

-- How accurate is his conception of history as a series of stages of human freedom, from the public freedom of the polis and the citizenship of the Roman Republic, to the individual freedom of the Protestant Reformation, to the civic freedom of the modern state?

-- Is his theory of history simply “philosophical speculation” lacking any empirical basis?


-- What is the role of the individual in Hegel’s conception of history?

▪  Why, according to Hegel, does only Europe move through history while other civilizations have remained stationary?

▪  Martin Luther King, Jr. once said, “the arc of the moral universe is long, but it bends toward justice.” 

-- Can one accurately speak of meaning and direction in history?

-- Why are professional historians today reluctant to present master narratives of history?


Marx

Many people who would blanch at the thought of Marxism have absorbed many of Marx's ideas. It is part of the conventional wisdom that work in modern capitalist society is alienating, that inanimate objects —l  like iPhones — are fetishized, and that changes in the methods of production profoundly affect society’s ideas, laws, social relationships, and ethical systems. The very language that we use to describe economics, such as exploitation and alienation, owe a profound debt to Marx. 
A visitor who met him in 1846 described him with these words:

Marx was the type of man who is made up of energy, will and unshakeable conviction. . . . He always spoke in imperative words that would brook no contradiction and were made all the sharper by the almost painful impression of the tone which ran through everything he said. This tone expressed the firm conviction of his mission to dominate men's minds and prescribe them their laws. Before me stood the embodiment of a democratic dictator.
His father, born a Jew in Germany, had converted to Protestantism so that he could practice law. Marx's mother was herself the daughter of a rabbi.

He depended for financial support upon his friend Friedrich Engels and a few others.  Four of his children died before him, and the two that survived, his daughters Laura and Eleanor, committed suicide. Most biographers accept the story that he fathered the son of his housekeeper while his own wife was pregnant and they were all living in cramped quarters in north London.

To be sure, many of his predictions have been discredited, including the immiseration of the working class; the withering away of the state, the decline of technological progress under capitalism.  Yet other ideas remain profoundly relevant:

▪  His discussion of the alienation, anomie, rootlessness, disaffection, and sense of meaninglessness that are an integral part of capitalist society.  In Hegel, Spirit, to become fully conscious of itself, must overcome its alienation from itself.  According to Marx, it is not Spirit that is alienated, but human beings themselves.

▪  His argument that history involves distinct stages, resting on differing modes of production, divisions of property, and social relationships.

▪  His materialist conception of history, in which material life produces consciousness rather than the other way round.

▪  His emphasis on the dialectical process as the motor of history, involving the struggle of class against class.

▪  His discussion of commodity fetishism, the fact that under capitalism, a commodity’s meaning has little to do with its functions and uses.

▪  His critique of democratic freedoms and bourgeois individualism.

In his last interview he said simply that "struggle" was the law of life, and that was the basis of his political and economic philosophy.
Capital
▪  Is alienation an inevitable product of the capitalist mode of production?


-- In what specific ways, according to Marx, are workers alienated?

-- Does the work that most people undertake reflect their capabilities and fulfill their needs?  Do they feel a sense of pride in their work?  Or does their work make them feel trapped and unhappy? Or is the actual work process irrelevant to people’s happiness and sense of fulfillment in life?
▪  How persuasive do you find Marx’s 


▪  belief that all history is the history of class struggle?


▪  notion of commodity fetishism?

▪  materialist conception of history?

▪  theory of “contradictions within capitalism”?

▪  How would you explain Communism’s appeal during the twentieth century?

Mill

At the age of 17, John Stuart Mill found a dead baby’s body lying in a London park. His response was to tramp the streets of working-class London handing out pamphlets on contraception. This resulted in a few days in jail for "the promotion of obscenity."

More than 200 years after his birth, his thoughts fashion our laws, enliven our scholarly debates and shape our political opinions.

Born in 1802, he received a grueling education. He began to learn Greek at the age of 3 and Latin at 8. After this, he was taught geometry and algebra and the differential calculus. At 12, he started learning advanced logic and, at 13, economics.  

At the age of 20 he underwent a profound personal crisis. Ultimately, it was through reading Wordsworth and other Romantic poets that Mill first learnt to feel intense emotions, and broke free of his father and his upbringing. After he recovered, he went on to write on a vast array of topics, including logic, economics, politics, sexual inequality, and ethics.

One of the pivotal moments in Mill's life arrived after he read some of the works of philosopher and social reformer Jeremy Bentham. He described the moment that he read Bentham as "an epoch in my life; one of the turning points in my mental history." When he finished reading Bentham, he declared that he "now had opinions; a creed, a doctrine, a philosophy; in one among the best senses of the word, a religion."

Mill took from Bentham what has come to be called Classical Utilitarianism. It is the view that our actions, rules, policies and social institutions should be designed to maximize well-being or happiness. Indeed, Mill devoted his entire life to advancing the ideals of liberty and self-development because of their intimate link to human happiness.  Yet he also feared that Utilitarianism offered a dry system that sapped people’s capacity for pleasure.

When he offered a refined version of utilitarianism he produced in 1863, he upheld higher pleasures—such as self-cultivation, spiritual development and purposeful autonomy--over the piggishness of "lower pleasures." 

His most famous work, On Liberty, published in 1859, the same year as the Origin of Species, argues that individuality is the very essence of a good life; freedom of speech and action are necessary conditions of human progress; and each person should be free to think and live as they wish, so long as they do no harm to others. At the very centre of Mill's argument is what has become known as the "harm principle". He wrote:

The only purpose for which power can rightfully be exercised over any member of a civilised community against his will, is to prevent harm to others. His own good, either physical or moral, is not a sufficient warrant.

This book is seen as one of the defining statements of liberalism. Our present day stress on freedom -- freedom of thought, speech, and association, underpinned by a respect for the free individual, including respect for the freedom of individuals to differ -- receives its most vivid expression in this book.  Its words still resonate:

The worth of a State in the long run is the worth of the individuals composing it . . . A State which dwarfs its men, in order that they may be more docile instruments in its hands even for beneficial purposes, will find that with small men no great thing can really be accomplished.

Yet he also emphasizes the importance of developing "the human faculties of perception, judgment, discriminative feeling, mental activity, and . . . moral preference."

A key question today is whether his emphasis on individual liberty is still valid.  How, we might ask, whether his principles are applicable to the issues of our own time: assisted suicide, drugs, hate speech, obscenity and pornography, and the publication of cartoons offensive to Muslims or the smoking in public places. Another question is whether he was right to advocate an unfettered, absolute individualism, as opposed to an emphasis on moderation, virtue and justice. Yet another involves the enlarged role of the state in the name of liberty.

Darwin

The Beagle Voyage (Dec 27, 1831 – Oct 2, 1836). 

The main purpose of the second voyage of the HMS Beagle in which Darwin took part was to collect information about the geography of coastlines and the depth of the water along the coasts for the purposes of navigation.. Originally, the voyage was to last 2 years, but was extended to almost five.. Darwin spent most of his time on land, studying the geology of each place, and collecting fossils and animal specimens.

Darwin’s Sickness: 

In January of 1839, shortly after returning to England after his voyage on the Beagle, Darwin married. For much of his life thereafter, Darwin was intermittently ill.

Publication of Origin of Species (1859): 

Darwin waited many years to publish his theory, wanting to develop it as carefully as possible. In June of 1858, he received a letter from Alfred Russel Wallace (1823-1913) describing his own theory of evolution. Wallace, just as Darwin had, first developed his theory after reading Malthus. At this point, Darwin was concerned both to handle the matter honestly and retain credit for his own work. Wallace’s letter and a summary of Darwin’s theory were presented together at a meeting of the Linnean society. The event passed with little notice, but it did galvanize Darwin into action and the following year (1859), he published the Origin of Species. He originally envisioned this work as an abstract of his larger elaboration of the theory, but it turned out to be his definitive publication of his theory.

The Origins

The basic theory is presented in Chapters I-IV, and summarized in Chapter XIV. The more general claim in Origin that competition within a species is “severe” might also make for a good comparison with Hobbes’ or Rousseau’s account of the state of nature of primitive man.

The Descent of Man 

This book is useful for connecting Darwin’s theory to some of the larger concerns of the course. The discussion of man as a social animal (529 ff.) could make for a good comparison with Aristotle’s claim that man is a political animal, or Rousseau’s claim that man is isolated in the state of nature. 

If according to Origin, there is always intense intra-species competition, but according to Descent, man is social, what kind of state of nature does Darwin’s theory imply? In Descent, Darwin also makes the dubious claim that “social and moral qualities would tend slowly to advance” and this passage could provoke both criticism—since Darwin here seems to suppose that “sympathy, fidelity, and courage” are a matter of nature rather than habit—as well as a good discussion. A comparison with Aristotle’s theory of moral character and the habituation of virtue can easily be made here.

The Immutability of Species

Essentialism about species was widely accepted before Darwin, basically holding that species were (1) each one created independently of one another, and (2) immutable (i.e. unchanging) ideal types, from which certain entities might vary. According to this understanding, varieties (i.e. subspecies) are variations from an ideal species. Thus, rather than several subspecies on a level with one another constituting a single species, a variety is conceptualized as divergent from a single species and is defined in reference to that species.

If you like, you can connect essentialism about species to other kinds of essentialism, such as Plato’s theory of the forms, or Aristotle’s essentialism about species. You can ask your students if they think that there is a common essence shared by all humans—or house sparrows, or any other species—or whether we are simply a community of shared descent, or a group that produces offspring similar to ourselves (John Ray’s definition), or a set of organisms with the abstraction that describes the group posterior to the individuals forming the set.

Reversion

Naturalists also believed in reversion—that is, if left to their own devices, domestic varieties would come to revert to the ideal species type over the course of several generations. Darwin goes to some trouble to show that there is no evidence for reversion . This is important because reversion is a way that essentialists try to account for a certain kind of variation within a species—that is, this is how they try to account for domestic varieties of wild species. By positing reversion, essentialists about species posit a limit on the extent and persistence of variation within a species. According to this view, it is only through active human interference that a domestic variety can be maintained as a distinct type from its wild ideal species type, which otherwise it reverts to.

Variation

Naturalists also commonly supposed that each domestic race had a distinct parent species, rather than resulting from breeding that caused a divergence from an ancestor common to several varieties. This is a way of supposing that variation under domestication is not due to inherited traits but rather due to correspondence to an ideal species type. Thus, again, it is an attempt to explain the present variation by species essentialism. Darwin refutes this view at pg. 106-107.

Darwin rejects species essentialism:

“…I look at the term species, as one arbitrarily given for the sake of convenience to a set of individuals closely resembling each other, and that it does not essentially differ from the term variety, which is given to less distinct and more fluctuating forms. The term variety, again, in comparison with mere individual differences, is also applied arbitrarily, and for mere convenience’s sake” (127) (emphasis added).

1. What does Darwin mean by the view that species are independently created & immutable?

Darwin is referring to the majority view among his contemporary naturalists (1) that all of the species were created by an act of the creator as independent entities, and (2) that each species is an unchanging type. Carl Linnaeus (1707-1778), who created a revolution in biology by developing the binomial naming scheme (genus + species) and beginning to systematically catalogue the species, also accepted species essentialism.

Darwin claims there is no firm line between species and variety, and between variety and individual

differences, but these terms are conventional descriptions of groups of organisms sharing certain features argument no reversion to an ancestral species type (pp. 103-104) different domestic kinds not necessarily each descended from a unique parent species (106-7) naturalists do not agree on whether particular kinds should be classified as species or variety, as variety or as a set sharing individual differences (124), thus there is no firm line between variety and species or between variety and individual differences relative frequency and priority of discovery of a species and a variety determine which is classified as which (124), but relative frequency and priority of discovery can clearly conflict, and are in any case arbitrary criteria no definition of variety (i.e. subspecies) and species are agreed upon, and Darwin illustrates the difficulty of establishing criteria to distinguish them by proposing a few criteria and rejecting them (125), so there is no formal means to distinguish between variety and species implications if there is no hard distinction between individual differences, variety, and species—but these blend together—and species thus do not create a boundary on heritable variation, there is no further reason to suppose that there is a limit to the amount of variation from a species type that may be introduced by heritable variation if there is no hard distinction between individual differences, variety, and species—but these kinds blend together—then it also renders the claim that each species was independently created by God nonsense, because a given species is only identified as such conventionally by naturalists and is not a kind that existed prior to being identified (This does not, of course, eliminate the possibility that God created life.)

Natural Selection

Darwin presents evidence that there is variation within every species in chapters I & II (variation under domestication & variation under nature). Some of this variation is heritable Darwin; he presents evidence for this especially in chapter I. Chapter V presents his theory of variation, but since it is not correct.

In Chapter III, he argues that some of the heritable variation within a species increases the chances of reproduction the offspring of organisms are almost always more numerous than what can survive Darwin derived this principle from his reading of Malthus. See especially pp. 135-7.

The more contentious part of Darwin’s theory is the claim that the present variation between species is due almost entirely to the process of natural selection. He argues that natural selection preserves heritable traits that increase the reproductive fitness of an organism species.

Darwin’s Method 

The scientific method involves: (1) developing hypotheses from observation; and (2) deducing predictions with these hypotheses and test them against further observation. Does Darwin’s method differ from the scientific method?

The Explanatory Power of Darwin’s Theory:

Many facts can be explained by Darwin’s theory. Here are some examples:

▪  In some cases, features originally “designed” for some other purpose seem to have been co-opted awkwardly for some new purpose. 

▪. Physically separated areas, which do not allow for interbreeding between populations so separated, have distinct sets of species:

Darwin and Religion

How are Darwin’s discoveries relevant to a belief in the Judeo Christian God?  Darwin expresses how his own religious beliefs were influenced by his development of the theory of evolution in his Autobiography.  Darwin describes himself as a Theist because of his acceptance of the necessity of a first cause.

Darwin often argues explicitly against the theory that organisms were independently created by God, since this was the prevailing view of the origin of species at the time. He is at pains to show that the data is better explained by evolution through natural selection than by an act of intentional creation. Thus, for example, he argues that atrophied organs—such as the useless wings of some beetles—do not make sense if understood as the product of intelligent design, since they evidently serve no function, but only as the result of an evolutionary process.

The Origins raises profound questions about whether there is a divine design. Natural selection requires the suffering and indeed the death of various organisms in order for its action to work. Darwin comments on this problem, and suggests that such an ordered an inevitable train of suffering is inconsistent with his notion of God. He comments that “it revolts our understanding to suppose that his benevolence is not unbounded” asking “for what advantage can their be in the suffering of millions of the lower animals throughout almost endless time?”

Evolutionary Psychology

In the Descent of Man (1871) Darwin applies his conclusions to man. Intentionally, he avoided the subject in Origin.  In Descent, he argues that humans are social due to evolution, but this argument is subject to a variety of objections.

Our tendency to be social could be due entirely to cultural causes (an argument that can be tried against any argument that something is natural). It might be that if we grew up with the right set of habits, we would be content with a solitary life and prefer such a life to a more social existence.

The Origin of Species
▪  Is the evolutionary process random and directionless?
▪  Is Darwin’s theory of evolution scientifically neutral or does it have political, social, ethical, and religious implications?

Nietzsche

During World War I, the German military handed out 150,000 copies of Thus Spake Zarathustra to its troops (along with copies of Goethe's "Faust" and the New Testament.).  Hitler later paid homage to Nietzsche’s memory, and his ideas came to be associated with Nazism.  He would come to be viewed as a proponent of a master race, as a rabid opponent of democracy, an advocate of mass extermination of inferior peoples, and the purveyor of a philosophy favoring uninhibited sexuality, unrestrained egoism, and unrepressed decadence.

Yet this would not have surprised Nietzsche:  "I know my fate. One day there will be associated with my name the recollection of something frightful - of a crisis like no other on earth..."  Today, he has come to personify the demented genius.  

The son and grandson of Lutheran pastors, Nietzsche's genius led to his appointment as a professor of philology at the University of Basel in 1869 at the age of 24. But chronically suffering illness and bouts of despair, he resigned his position in 1879 and began a nomadic writing life, until madness overtook him in 1889. During his sane life, only about 500 copies of all his books were sold. Yet he believed that in his work "the questions of millennia have been resolved."

He wrote philosophy “with a hammer” and his writings are brilliantly idiosyncratic, combining philosophical investigation with prophetic speculation, personal confession, and intense self-examination. He is possibly best remembered, at least among those outside philosophy, as the man who proclaimed (in Thus Spake Zarathustra) that "God is dead." He scorned bourgeois morality, inveighed against pity, and argued that a crucial human aspiration was the "will to power.”  He called on people to live in a world without possibility of redemption or consolation.

Central to Nietzsche’s thought are:

▪  the “Eternal Recurrence,” that everything that happens has happened before and will happen over and over again throughout all eternity

▪  the ''transvaluation of all values,'' that needed to take place in the wake of the death of Christianity, that is , the displacement of God from the center of Western consciousness and Christianity’s declining hold on the imagination.
▪  the vision of a future hierarchical society in which the labor of the many would support the greatness of the few, one in which the cultural cacophony of contemporary liberal societies would be replaced by the solidarity of a single, common culture.

▪  His argument that Christianity was responsible for a misplaced values: calling subjection obedience, cowardice patience, passivity forgiveness, and misery bliss in the afterlife.

Philosophy, he was convinced, distorted the human by enshrining reason; religion distorted the human by enshrining a moral code suitable only for slaves. He called for an Ubermensch, a superior man, whose ideas would usher in a new age and destroy the idols of the old. Decadence would be replaced by vitality; weak sentimentality by vigorous will, repressed instincts by irrepressible orgiastic joy

Was he an incipient fascist?  His idealization of instinct, his contempt for pity, his attack on modern conceptions of justice and equality, and his emphasis on man’s will to power might suggest so.  So, too, might his view that the Judeo-Christian tradition is anti-life, that it is sick in its stress on self-denial, asceticism, and the redemptive value of suffering. 

In fact, the Ubermensch – a new being, unburdened by old rules, who will lead humankind -- should be thought of less as a Hitler-like dictator and more as a spiritual leader. Cultural conformity was not something to be enforced through political power, but rather something generated spontaneously through communal participation in art, much as the ancient Greek polis had been bound together through the common performance of tragedy.

And what about the death of God?  Does this merely undermine an oppressive traditionalism, or does it also threaten values like compassion and the equality of human dignity on which support for a tolerant liberal political order is based?

The Genealogy of Morals
▪  Do you find Nietzsche’s argument that ethical system are created to serve the interests of particular classes of people convincing? Do dominant and subordinate groups seek to impose their own morality?
▪  Is Nietzsche correct, in your opinion, in condemning asceticism and guilt?

▪  To what extent are Nietzsche’s anti-democratic, anti-scientific, and anti-humanistic?

The Souls of Black Folk
▪  What does this book tell you about how race was experienced on a psychological and intellectual level by African Americans during the years following the Civil War?

▪  Did the experience of slavery and racial oppression contribute to a distinct African American consciousness?

▪  Over the course of his lifetime, DuBois tried a wide variety of solutions to the problem of racism: scholarship, propaganda, integration, cultural and economic separatism, politics, international communism, expatriation, and third world solidarity. 

-- How would you evaluate the relative value of civil and political rights versus economic independence?

-- To what extent does extending educational opportunities to a “talented tenth” contribute to improvements for all African Americans?


-- Why would DuBois feel impelled to try so many solutions?



Freud

With his white beard, flinty gaze and ubiquitous cigar, Sigmind Freud is instantly recognizable.  His concepts -- Freudian slips, repression, neurosis, narcissism, penis envy, the Oedipus complex, catharsis – are a part of our everyday thinking. Whenever we refer to repression, neurosis, narcissism, transference, projection, and displacement, we invoke his ideas.  He has left a lasting legacy on the way we see conceive of human psychology.

Yet today, debate continues to rage over the merits of psychoanalysis. Especially controversial are his views of female sexuality, his conception of women as mysterious creatures lacking a strong superego, and whether there is any scientific support for his theory of mind.

He was born in 1856 to a young, strong-will mother who dominated his weak, older father and worshipped her first-born "golden son."  In the late nineteenth century, he experimented with various treatments for neurosis through the use of hypnosis, catharsis and cocaine before arriving at psychoanalysis.  
During the early years of the twentieth century, he laid out the basic tenets of the new science of psychoanalysis -- the Oedipus complex, the sexual origin of neuroses, the theory of infantile sexuality, dreams as wish fulfillments, and the reality of the unconscious. He showed how human behavior is largely governed by the workings of irrational drives of which we are largely unconscious. In the 1920s he produced a structural model of the mind as ego, id, and super-ego.  He described the id as a horse and the ego as the rider, just about keeping control.

He tried to show how seemingly random and incomprehensible    behavior -- our dreams, our slips of the tongue, the behavior of    neurotics -- are in fact regulated by scientific law. His objective was to conquer the irrational through the power of human reason.

Later in his life, he began to emphasize the power of human aggression and the "evil" in human nature. He came to consider human existence in terms of the "life instinct" and its antithesis. 
His 1930 book, Civilization and Its Discontents, rests on three arguments: the development of civilization recapitulates the development of the individual; civilization's central purpose of repressing the aggressive instinct exacts unbearable suffering; the individual is torn between the desire to live (Eros) and the wish to die (Thanatos).

He proudly considered himself the fearless apostle of a bold new science. He thought of himself and wanted to be judged by others as a scientist. Yet today, psychoanalysis tends to be treated largely a system of interpretation and as a therapeutic technique.  In their midcentury heyday, psychoanalytic ideas made their way into popular movies and seemed to offer a solution to all kinds of problems—political and social as well as personal. But in recent decades, it has been in decline, replaced by shorter-term, present-oriented talk therapies or psychotropic drugs. Yet even today, we inhabit a therapeutic culture and focus on the interior life and interpersonal psychological dynamics, legacies of Freud’s influence.

.
Civilization and Its Discontents
How persuasive are Freud’s arguments that:

▪  religion is born out of certain psychological needs?

▪  civilization necessarily demands conformity and instinctual repression?

▪  civilization inevitable instills feelings of discontent?

Three Guineas
The are two distinct approaches to feminism. There is the feminism of equality and the feminism of difference.  The feminism of difference argues that “feminine” values are held in low esteem in a male-oriented society.   Proponents of the feminism of difference argue that the “feminine” ethos of caring and connectedness offers a positive alternative to the “masculine” values of aggression, competitiveness, and individualism.

▪  Are “feminine” values innate or culturally constructed?
▪  Would Nietzsche characterize the feminism of difference as an example of how a subordinated group seeks to transform weaknesses into strengths?

▪  Does a feminism of difference necessarily contradict a feminism of equality?

Wretched of the Earth
Frantz Fanon argues that colonialism and other racialized forms of subordination not only involve economic exploitation but the development of a “colonial” mentality.

▪  Is Fanon, in your view, correct in arguing that economic and social subordination has psychological consequences?  

▪  If so, how can subordinated people liberate themselves from the mental bondage that accompanies colonial subjugation?
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Appendix 1:
Teaching Close, Critical Reading

How to Get Your Students to Read What You’ve Assigned

1. Sell your students on the reading

Explain the significance the reading. Describe its purpose and value and relevance to the course.
2. Situate the reading assignment in a broader intellectual context.

Whether the book is fiction or non-fiction, it is part of a larger cultural conversation. Help your students understand where it fits in.

3. Teach expert reading strategies

Help the students become expert readers. You know how to read efficiently; share your tips. If it is a work of non-fiction, you know how to identify the author’s thesis and trace the development of the reading’s argument.

If it is a work of literature, you know the importance of asking questions. Here are a few: Why did the author choose a particular title? What is the setting? Who’s the protagonist and does the protagonist evolve over the course of the work? What is the relationship between the protagonist and the narrator? What themes or issues does the work explore? What motifs run through the work? What characters, actions, or situations beg to be taken symbolically?

4. Provide study questions.


Study questions help students focus their reading.

5. Make students responsible for completing the reading. 

Consider requiring a response paper or an online posting. Or you might begin your class by asking students questions based on the reading.
Helping Your Students Become Expert Readers
Teach your students how to read a book or article from multiple points of view.

For works of fiction:

1.  The "aesthetic" approach:  Explain how the author uses language, style, tone, and characterization to engage and manipulate the reader.

2.  The "reading between the lines" approach: Look for subtexts, deeper meanings, allusions, and symbolism.

3.  The "human condition" approach:  Explain what the text tells us about the human condition: about human nature or love or families or growing up.

4.  The "politics of literature" approach:  Describe the political or ideological system of beliefs values and ideas that underlie the text.

5.  The "cultural criticism" approach:  Explore what a text says about certain cultural assumptions, about femininity or masculinity, whiteness or blackness, civilization or nature, race or class, and whether the texts supports the dominant views of its time or subverts them.

6.  The "reader response" approach:  Analyze how different readers--male, female, African American, Latino, working-class, gay or lesbian--might read and experience the text.

For non-fiction works:

1.  The dialogic: Examine texts in conversation with one another.

2.  The philosophic: Analyze how texts deal with fundamental issues of logic, metaphysics, epistemology, ethics, and aesthetics.

3.  The historical:  Situate and contextualize texts.

4.  The ideological: Exploring the "political" orientation of the texts, including the ways that these texts deal with issues of gender, sexuality, race, and social class.

5.  The ethical: Assess the moral implications of the ideas advanced in the texts.

Appendix 2:
The Secrets of Successful Academic Writing

Academic success requires writing—irrespective of your field. Writing is the way that academics communicate, inform, and argue.

But writing is hard work. It’s much easier to talk than write. Crafting a compelling argument or turning a clever phrase or crafting a compelling argument isn’t easy. Even the most gifted writers receive criticism—and criticism hurts us in our most vulnerable appendage: our ego.

Myths about Writing

Certain myths and misconceptions make writing problems worse.

Myth 1: Skilled writers write effortlessly.

Every writer procrastinates, gets anxious, and loses focus. The Pulitzer Prize winning historian Richard Rhodes offers a simple, if crude, piece of advance: Keep your ass to the chair.

Don’t wait until the last minute to complete assignments. Model writing on weight loss: Strive for small, daily advances rather than attempting to do everything all at once.


The way to learn to write is, simply, to write a lot.

Myth 2: Skilled writers write from carefully plotted outlines.

There is nothing wrong with brainstorming and carefully organizing your ideas. But in fact writing is messy. It is not a linear process.

Writing is thinking. It is during the writing process itself that you will come up with your best ideas.

Myth 3: There are two stages to the writing process: writing a draft and then editing it to correct grammar and delete typos and extraneous words.

There is no writing, only re-writing. And re-writing generally requires significant re-organization.

Six Secrets of Successful Academic Writing

1. Begin with a hook.

This is what journalists call a “lede.” It might be an anecdote, an intriguing fact, or a provocative quotation. Your hook is your attention grabber.

2. Then advance your thesis.

Have an angle--a slant that gives your paper focus. Advance a provocative thesis that speaks to larger controversies.

How do you do this? Use the magic formula: Become part of a broader conversation or controversy.

    Refute an argument

    Refine an argument

    Reveal a gap

    Fill a gap

    Ask a new question or refine an older question

3. Use strong, emotional power verbs.

Avoid linking verbs like "is," "there is," or "start to or begin.

4. Create flow by using transitional phrases:

    I will begin by...

    Before I say what is wrong with..., I will first...

    At this point, we need to consider the following objection...

    Although I have shown..., I still need to...

    Next, I will offer support for what is perhaps my most controversial claim, that...

    Further support for this claim comes from...

    Having argued that..., I need to consider rival views...

5. Use transitional words.

    To give multiple reasons: In addition, Also, In the first case

    To explain: Because, Given, Since

    To conclude an argument: Therefore, Hence, Consequently

    To illustrate your argument: A case in point, To illustrate

    To provide a specific example: Specifically, Namely

    To intensify: Above all, Moreover, Furthermore, More importantly

    To emphasize: Of course, Indeed, Certainly

    To compare: Similarly, Likewise

    To contrast: However, On the other hand, Even so

    To speculate: Let’s assume, Let’s suppose

    To concede an argument: Of course, Doubtless, While recognizing that...

6. Vary sentence structure.

7. Conclude with style.


Leave a lasting impression. Discuss the implications of your argument

Appendix 3:
Grading Rubrics
Grading Class Participation

0 Absent.

1 Present, not disruptive.
▪   Tries to respond when called on but does not offer much.
▪   Demonstrates very infrequent involvement in discussion.

▪   Often unprepared

2 Demonstrates adequate preparation: knows basic reading and lecture materials, but does not show

evidence of trying to interpret or analyze them.

▪   Offers straightforward information (e.g., straight from the lecture or reading), without elaboration or very infrequently (perhaps once a class).

▪   Does not offer to contribute to discussion, but contributes to a moderate degree when called on.

▪   Demonstrates sporadic involvement.

3 Demonstrates good preparation: knows the reading or lecture material well, has thought through implications of them.
▪   Offers interpretations and analysis of case material (more than just facts) to class.

▪   Contributes well to discussion in an ongoing way: responds to other students’ points, thinks through own points, questions others in a constructive way, offers and supports suggestions that may be counter to the majority opinion.

▪   Demonstrates consistent ongoing involvement.

4 Demonstrates excellent preparation: has analyzed the topic exceptionally well, relating it to readings and other material (e.g., lectures, readings, course material, discussions, etc.).
▪   Offers analysis, synthesis, and evaluation of case material, e.g., puts together pieces of the

discussion to develop new approaches that take the class further.

▪   Contributes in a very significant way to ongoing discussion: keeps analysis focused, responds very thoughtfully to other students’ comments, contributes to the cooperative argument-building, suggests alternative ways of approaching material and helps class analyze which approaches are appropriate, etc.

▪   Demonstrates ongoing very active involvement.

Grading Essays





A



B


C

Argument


Clear, nuanced


Fairly clear

Not clear

Does the paper have a clearly
Not just “yes”/”no”

Has a thesis

Has no thesis
stated thesis or argument? Is the
thesis sophisticated and original?

Logic



Excellent throughout

Some leaps in logic
Repeated leaps in Is the argument well-

Has at least 3 relevant




logic

developed


reasons to support argument

Textual evidence


Relevant quotes that

Some relevant quotes
Insufficient
 How thorough is the research?
Demonstrate close reading




textual evidence

Does the evidence support the 
argument?

Acknowledges Counter-

Acknowledges and responds 
Doesn’t do this

Doesn’t do this
Arguments


to potential objections
Organization


Well organized


Some digressions

Poorly organized
Is the organization clear and
logical?


Mechanics


No errors


Minor errors

Repeated errors

Are grammar and punctuation

correct; is word choice
accurate; is spelling correct?
Clarity



Clear



Mostly clear

Unclear
Is the expression of ideas
clear?
Grading Discussion Board Postings
Rating 
Characteristics

4 
Exceptional. The journal entry is focused and coherently integrates examples with explanations or analysis. 
The entry demonstrates awareness of its own limitations or implications, and it considers multiple perspectives when appropriate. The entry reflects in-depth engagement with the topic.

3 
Satisfactory.   The journal entry is reasonably focused, and explanations or analysis are mostly based on examples or other evidence. Fewer connections are made between ideas, and though new insights are offered, they are not fully developed. The entry reflects moderate engagement with the topic.

2 
Underdeveloped. The journal entry is mostly description or summary, without consideration of alternative perspectives, and few connections are made between ideas. The entry reflects passing engagement with the topic.

1 
Limited. The journal entry is unfocused, or simply rehashes previous comments, and displays no evidence of student engagement with the topic.

0 
No Credit. The journal entry is missing or consists of one or two disconnected sentences.

Appendix 4:

Sample Self-Evaluation Forms

You might consider asking your students, at one or two points during the semester, to complete a self-evaluation.

1.  At the beginning of the semester:

Expectations

•  What are your expectations for this course?

•  Are you looking forward to this course?
•  Do you expect this course to be challenging?

•  What do you expect to learn?

Interests

•  Do you enjoy reading works in the humanities?

•  Do you enjoy working in small groups?

•  Do you enjoy taking part in discussion?

•  Do you find innovative form

Background

•  Have you previously read any of the required readings?

Skills

•  Would you consider yourself a close, critical reader?

•  Do you feel comfortable interpreting demanding texts?

•  Would you consider yourself a strong writer?

Study Skills

•  Are you able to manage your time effectively?

•  Do you take effective notes?

2.  At mid-semester
1.  How do I evaluate my performance so far this semester?

2.  Am I doing everything that is expected of me by the instructor?
3.  Am I keeping up with the reading?

4.  Am I actively participating in the class discussions?

5.  Do I have a command of the texts?

6.  Am I able to formulate my ideas effectively orally and in writing?

7.  Am I able to place the texts within larger cultural conversations and debates?

8.  What is the most important piece of knowledge that I have gained?

9.  What skills have I gained or strengthened?

10.  What is the most satisfying thing in this class?  
11.  What is the least satisfying or most frustrating?


12.  What would help me learn more?
Appendix 5:

Sample Mid-Semester Evaluation
Want to make your section more successful?  Consider administering a mid-semester evaluation.  

Feedback from students will help you figure out what’s working and what isn’t.  It not only gives you the chance to make “mid course corrections,” it also demonstrates that you value your students’ opinions.  You will find that students really appreciate the chance to provide feedback while it is still possible to improve the course. 

Here’s what to do:

1.  Explain why you are conducting a mid-semester evaluation.  Make sure that the students know that you will not take any criticisms personally.

2.  Ask the students to fill out a brief questionnaire in class or online.  A sample questionnaire follows.

3.  Let the students know, as soon as possible, what comments and suggestions you received.

4.  Tell the students how you plan to respond to their input.

LEARNING

--  How much do you feel that you’ve learned in the class?

--  Do you feel that the class has prepared you to do well on the assignments and exams?

--  Do you feel comfortable speaking or asking questions in class?

--  Have you found the instructor’s comments on your assignments helpful?

ENGAGEMENT

--  Do you find the class interesting?

--  What percentage of the readings do you do?

--  Which readings have you found most valuable?  Least valuable?

SUGGESTIONS

What changes, if any, would you recommend in the class’ format?  For example, would the class benefit from:

--  More or less lecturing?

--  More or less discussion?

--  More or fewer small group activities?

How could the instructor help you get more out of the class?

Appendix 6:

Literary Terms

Agency

The extent to which a character is responsible for her or his actions and their consequences.  A character’s responsibility may be complicated by the possibility of unconscious motivation.

Allegory

A literal story that symbolizes something other than the literal.

Allusion

A reference to a place, event, literary work, myth, or work of art, either directly or by implication.

Characterization

A character’s essential characteristics, traits, and dispositions.

A character may be worthy or unworthy of admiration. The character may have a distinctive personality or nature (i.e., traits, dispositions, attitudes, opinions, values) or way of doing things, to the point of eccentricity.  The portrayal of the characteristics may be rounded (complex) or flat (e.g. chronically indecisive).  Stock characters are archetypes that frequently recur in literature.

The protagonist may undergo development or transformation (dynamic characterization), or remain constant (static characterization).  The reformulation or development of character is a major theme in a genre known as the Bildungsroman (or coming of age story).

Character development can be a good thing – the character may grow, rise to insight, or achieve the requisite strength – or a bad thing: the character may lose integrity or fall into an illusion.

Similarly, the lack of change can be good – a tial or temptation withstood, a character retaining integrity – or bad: a character may remain stagnant or hung up or a prisoner of an illusion.
The character may be aware of her or his motivations or not.

Note: Not all literature focuses on character.  Some works play with plot (for example, focusing on coincidences or presenting contrapuntual plots).  Others focus on formal aspects (such as frames or stories within stories).  Still others play with metaphysical possibility (i.e.."what if time, like space, could by labyrinthine, so that there were such a thing as divergent, parallel, and convergent times?" or "what would experience be like if one were virtually incapable of abstractions, and were capable of fully concrete perception and memory?") . Or the work may focus on the consequences of believing or behaving in certain ways.
Many modernist and post-modernist works of literature reject the idea of character as a stable essence that predisposes characters to act in certain ways.

Dramatic Irony

The discrepancy between a speaker's understanding of a situation and the audience’s understanding.

Dramatic Situation

A situation, in a narrative or dramatic work, in which people (or "people") are involved in conflicts that solicit the audience's empathetic involvement in their predicament. It can involve a conflict of wills, desires, animate agents, or inanimate forces.
Epic

An epic is a long narrative poem written in an elevated style. It is usually based on the exploits of legendary or divine characters, and deals with events significant to an entire society.

Structurally, the epic usually begins with a statement of the poem's "argument" (subject matter), proceeds to an invocation to a muse or divine source of inspiration, and then jumps into the action in medias res ("in the middle of things"). Earlier events are later recounted in narrative flashbacks.

Other epic conventions include the arming of the hero, extraordinary deeds of battle, a great journey (including a descent to the underworld), and the active intervention of gods or supernatural beings.

Genre

A particular literary form which obeys certain conventions.  There are different systems of classification. 

▪  One system distinguishes genre depending on whether the story is told by a story-teller, is conveyed by enactment, or is a speaker’s expression of emotion:  Narrative, dramatic, and lyric works.

▪  Another system distinguishes genre on the basis of generic plots:  Tragedy, comedy, romance, ironic.

▪  Yet another system emphasizes form: Epic, novel, play, short story.

Each genre has its own sub-genres.  For example, comedy can be sub-divided into such sub-genres as farce, comedy of manners, burlesque, and satire.
Initiation Story

A story in which the protagonist goes through certain transformative experiences.

The character is forced to "reformulate" himself or herself and become "a different person." This usually entails becoming usually more complicated, more insightful, but sometimes a character becomes more defensive and narrow minded.
Many initiation plots involve an epiphany: A moment of anagnorisis (or "recognition").
Motif

A recurrent theme.

In literary works, the repetition of a motif almost always serves a thematic function. 
Narrator

The figure who tells the story.  

The narrator may be omniscient (one who knows everything about the characters’ thoughts and feelings and lives) or have only a limited omniscience.  An objective narrator conveys only what can be observed of the characters' external behavior. 

 The narrator can be a central participant in the story, a marginal participant, or a non-participant. The narrator may be impartial (refraining from expressing judgment) or offer a particular point of view or perspective.  The narrator can be reliable or unreliable or suspect.

In addition, there can be first-person narration or third-person narration. 
Protagonist

The story’s central agent in the story’s main action.

Resolution

A drama’s outcome.

It usually ends with the victory of one force (will, desire, agent, power) over another:  

Setting

The context in which a work is set.  This may be historical or cultural or social.

Situational Irony

The contrast between what an audience is led to expect and what actually happens.

Subordinate Characters

These characters may contribute to the characterization of the protagonist in various ways:

▪  as a stimulus to action -- i.e., helping to bring about the situation to which the protagonist is compelled to respond.

▪  as a foil – providing a deliberate contrast to the protagonist.
▪  as a ficelle -- whose active curiosity towards the protagonist provide a pretext for the protagonist to clarify some feeling, opinion, belief, or assumption

Verbal Irony

The discrepancy between the literal meaning of what is said and what it means.  Examples include sarcasm, overstatement, and understatement.
Source:  Lyman A. Baker, “Critical Concepts”
http://www.k-state.edu/english/baker/english287/cc.htm
Appendix 7:
Glossary of Christianity

Absolution:  

Freeing an individual from guilt or sin.

Acolyte:  

A layperson who performs minor duties during a religious service.

Advent:  
The period of time before Christmas, beginning on the Sunday closest to November 30 when the birth of Jesus is recalled.

Agape:


Unconditional love, the attitude that Christians are to adopt.

Annunciation: 

The announcement of Jesus’s future birth.

Antibaptists

Christians who deny the validity of baptism.

Antinomianism:  
The belief that once a believer is saved, they are not bound to follow moral laws.

Antitrinitarians: 
Christians who deny the Trinity -- that concept that God the father, Jesus Christ and the Holy Spirit are three persons in a single deity.

Apocalypse:
The destruction of evil and triumph of good.

Apologetics: 
A systematic defense of a belief system.


The use of rational arguments to prove that God exists, and relies on evidence to support biblical claims and miracles.

The use of evidence such as miracles, fulfilled prophecies, etc. to prove that God exists and that the biblical account of Christ is valid.

Apostate:

A person who has fallen away from faith.

Apostle:


The term used to refer to Jesus’s immediate followers.

Apostolic succession:
The Catholic belief that Jesus Christ ordained the twelve apostles, who ordained bishops, who in turn ordained their successors in an unbroken sequence up to the present day.

Arianism: 
An early Christian heresy named after Arius (250-336 CE), which held that Jesus was not in existence for all time, but was created by God near the end of the first century BCE. Arius also taught a form of monotheism in which there is only one person in the Godhead -- the Father -- and not a Trinity.

Armageddon: 
A battle that is prophesized to occur in the plain of Megiddo, Israel. Jesus and Satan, and their armies, will fight a final battle as stated in the biblical Book of Revelation.

Arminianism: 
A set of beliefs suggested by Arminius, a theologian from the Netherlands, in reaction to Calvin. He maintained that

▪  Everyone has free will and can chose to be saved;

▪  God selected some individuals to be saved on the basis of his foreknowledge of who would respond;

▪  Jesus died for all;

▪  People can resist the call of God.

▪  One cannot lose one's salvation unless he or she abandons it.

Ascension: 
This refers to the belief that Jesus ascended to heaven to sit at God's right hand. According to two gospels, Luke, Jesus ascended to heaven on a Monday, the day after his resurrection. Acts explained that it occurred 40 days later.

Asceticism: 
The belief that by renouncing the needs and desires of the body, one can attain a higher spirituality.

Assumption of the Blessed Virgin Mary: A Roman Catholic holy day which commemorates the Virgin Mary's death and direct ascension to heaven.

Atonement: 
In Judaism, it refers to a process of healing the relationship between God and humans achieved through repentance, seeking forgiveness and making amends. In Christianity, the doctrine that Christ's death has the power of canceling the sins of those Christians who are "saved."

Baptism:
To immerse. Some Christian groups maintain that baptism is required before a person can be saved.

Blasphemy: 
Swearing in the name of God, denying the existence of God, saying evil things about God, or asserting incorrect beliefs about God.

Blood Atonement:
The notion that Jesus's death resulted in a mechanism by which people's sins can be forgiven. "Bloodless atonement" theories account for the forgiveness of sins on the bases of Jesus' teachings and life.

Calvinism: 
A system of Christian belief laid down by John Calvin. It emphasizes predestination -- that certain people are fated to be saved and others are selected by God to be not saved and spend eternity in Hell. The selection is not done on the basis of any action that they have performed during their life on earth.

Canon law: 
A term used primarily within the Roman Catholic church to refer to a collection of church laws. 

Canonization:

The process by which a Christian becomes a saint.

Catechism: 
A training program to educate a person in the fundamentals of Christianity. It is often organized in a question and answer format.

Catholic: 
This came from the Greek word Katholikos which means "throughout the whole" or "universal." This implies a world-wide faith, rather than a local one.

Communion:
A Christian ritual, sometimes called the Eucharist, or Mass, or Lord's supper involving the sharing of bread and wine.

Consubstantiality: 
The belief that Jesus is of the same substance (homoousion in Greek) as God the Father. 

Crucifixion: 
A method of carrying out the death penalty which involved physical abuse of the victim, stripping him/her of all clothing, tying or nailing the arms and legs to a cross or stake, and abandoning the victim to die.

Deist: 


A person who believes in the existence of a remote, unknowable deity



who created the universe, but has not been involved with it since.

Demiurge: 
A creator-god viewed by Gnostics as defective and inferior to the supreme deity. This is a deity who they view as fundamentally evil, jealous, rigid, lacking in compassion, and prone to genocide.

Dispensationalism: 
The is the concept that all of human history has been divided into seven distinct periods of time or dispensations. They are often called: innocence, conscience, human government, promise, law, grace and the Kingdom.

Documentary Hypothesis: The belief that the Pentateuch (the first five books in the Bible) were not written by Moses, but by four anonymous authors -- traditionally called J, E, P and D.

Eschatology: 
The study of the eventual outcome of the world, from a religious perspective.
Glossolilia: 
"Speaking in tongues". In the first Centuries CE, it meant the ability of a person to communicate in a foreign language that they had never learned. e.g. a person raised speaking Greek and unable to speak any other language would suddenly be conversing in Aramaic. It is considered a sign of God’s grace.
Gnosticism:
One common concept is that there are two Gods: one Supreme Father who is from the "good" spirit world, and one Demiurge (the Yahweh/Jehovah in the Bible) who created the evil material world. Salvation comes through knowledge and liberation from the material, earthly world to attain a higher level of spirituality.

Grace:
The free and unmerited assistance or favor or energy or saving presence of God in his dealings with humanity.

Higher criticism: 
The attempt to determine when the passage was written, who wrote it, where it was written, what their purpose was, whether it was imported into the Bible from another source.

Hypostatic union: 
The concept that Jesus has two natures: one fully divine and one fully human.

Imputation: 
Adam and Eve's sinful disobeying of Gods instruction when they ate the fruit of the tree of the knowledge of good and evil has been assigned to their children, their grandchildren, and all the way to present-day humanity.
Justification: 
A Christian term that refers to the forgiveness and total elimination of a believer's sin on the grounds of Jesus' righteousness and shed blood at his crucifixion. To most Protestants, this is a direct action initiated by God on the individual. Many also believe that, once a person is justified, they are saved forever. To Roman Catholics, it is a byproduct of the sacraments; one loses justification by committing a mortal sin; one is able to regain it through the sacraments.

Lent:
A period of spiritual preparation for Easter. It starts 40 days before Easter Sunday in the Roman Catholic church.
Liberal Christianity:
Emphasizes human rights, the findings of science, and the higher criticism (analysis) of the Bible; largely disregards biblical miracles, the infallibility, inspiration and inerrancy of the Bible, the Virgin birth; and ignores passages in the Bible which are immoral by today's standards.

Limited atonement: 
This is the third of The Five Points of Calvinism: the belief that Jesus did not die to save all humans. He died only for the sake of specific sins of those who are saved. 

Liturgy:
Forms and content of pulbic service for church worship as defined by various faith groups.

Millennium:
An interval of 1000 years after Armageddon when, according to Revelation, Jesus Christ will rule on earth.

Omnibeneficient: 
The concept that God is all-good.

Omnipotence: 
The concept that God has infinite power; he is able to do anything that he wishes that is consistent with his own personality.

Omnipresence: 
The concept that God is in all places at all times.

Omniscience: 
The concept that god is in possession of all knowledge.

Original sin:
Pollution from that sin has been inherited by all of Adam and Eve's descendents to the present day.

Pelagianism: 
A concept proposed by Pelagious (circa 356 to circa 418) who denied the existence of original sin inherited from Adam. He taught that a soul created by god cannot inherit sin from an ancestor. Thus humans are born morally neutral. They can fall into habits of sin but can overcome sin through mental effort. He promoted adult baptism in place of infant baptism.
Pentecost:
A holy day celebrated 49 days after Easter Sunday. It recalls the visitation of the Holy Spirit to 120 Christians 50 days after Jesus' resurrection. They spoke in tongues This is usually regarded as the date of the birth of the Christian church.

Pharisees:
Synagogue rabbis and their followers determined to uphold Hebrew law and ritual

Rapture:
The belief that Christ will soon appear in the sky and that all of saved individuals, both living and dead, will rise to meet him.

Redemption:
The deliverance of believers from a state of sin which is possible because of the death of Jesus on the cross.

Repentance: 
Sorrow for past sins against God or transgressions against other humans. It implies a sincere desire to change one's behavior in the future. Conservative Protestants generally consider it the first step towards salvation.
Resurrection:
The belief that Jesus died, and later returned to life after about a day and a half in the grave.

Revelation:
The gift of knowledge that God gives to humanity through the Bible or other holy text, and by other means.

Sacerdotalism: 
The belief that a special group of humans, generally called priests, are needed to act as mediators between individuals and God.

Sacraments: 
A formal church ritual frequently described as an outward and visible sign of an internal and spiritual grace. The Roman Catholic and Orthodox churches recognize seven sacraments, popularly known as: Baptism, Confirmation, Mass, Penance, Anointing the dying, Ordination and Marriage. Most Protestant denominations only recognize two: Baptism and Communion.
Sadducees:
A priestly faction that unlike the Pharisees, denied the immortality of the soul, bodily resurrection after death, and the existence of angelic spirits

Salvation: 
The remission of sins and healing of the gulf between an individual and God.

Second Coming:
The belief that Jesus will descend to earth as described in the  biblical book Revelation, leading a massive army

Supercessionism:
The belief that God unilaterally terminated his covenants with the Jewish people and transferred them to the followers of Christianity.  

Theodicy:
Attempts to harmonize the goodness of God with the existence of evil in the world.

Transfiguration: 
The sudden emanation of radiance from the person of Jesus

Transubstantiation: 
The belief, held by Roman Catholics, that during the Lord's Supper, the Holy Spirit transforms the wafer and wine into the actual body and blood -- and sometimes the soul and divinity -- of Jesus.

Trinity:
The Christian belief that deity is simultaneously a unity and is composed of three persons: Father, Son and Holy Spirit.

Venial sin: 
Within the Roman Catholic church, a minor transgression against God, the church or another human. The consequences of a venial sin can be compensated for through good works.

Virgin birth:
The belief that Mary miraculously conceived Jesus while remaining a virgin

Wrath:
God's judgment on sinners, fueled by his anger, hatred, revulsion and indignation of sin.

Zealots:
A small group of Pharisees in 1st Century CE Judea who used terrorist tactics to attack the occupying Roman Army.

Appendix 8:
Sample In-Class Writing Assignments
Sample 1
“This man among you, mortals, is wisest who, like Socrates, understands that his wisdom is worthless.” (23b)

Read this quote from Plato’s Apology and write a paragraph on the following question: What is Socrates conception of Wisdom.  Then explain whether you agree with his view and why or why not.

Sample 2

Synthesizing arguments from different texts to formulate a position

Human nature and social institutions:  For Plato, the best social organizations are those based on a radical transformation of human nature, while for Aristotle, the successful city should preserve human instincts for friendship, private property, and the nuclear family.  Rousseau, the French revolutionaries, and Marx are Platonic, while Burke and the Federalists are Aristotelian.

1.  How does the debate over natural rights relate to this fundamental disagreement?
2.  Which tradition do you subscribe to?

3.  Give an empirical example to support your position.

Appendix 9:

Sample Group Activities
What would Epitetus and Epicurus say?

Scenario 1:  A Columbia senior, John, is planning to work at an investment bank so that he can buy a penthouse in Manhattan, shop at designer stores on Madison Avenue, and spend weekends in the Hamptons.  For this, he may have to spend a decade of his life working 100+ hour weeks, number-crunching in front of a computer, and often experience anxiety due to the high pressure work environment.. But he thinks it’s worth it because of the wealth and social status he’ll attain.

Scenario 2:  A group of friends is having a heated discussion about the existence of God.  They call people who believe in religion stupid and ignorant.  One of the friends, Sarah, is a devout Christian.  She believes that it is wrong to disrespect the religious views of others and to dismiss them as ignorant.  But she is afraid that if she speaks up, her friends won’t like her any more and consider her strange and uncool.  So she stays silent and conceals her identity from her friends.

Scenario 3:  Yet another Columbia student, Daniel, takes five classes, works part time off campus, and participates in a number of student groups.  This means he rushes from one task to the next, his heart racing with all the caffeine he’s pumped into his system.  He often finds himself complaining about the assignments and deadlines and stress he feels.  What’s worse, he doesn’t have the time or energy to enjoy the Columbia experience.

Natural Rights
•   On what grounds do human have the right to enslave and kill animals?

•  Do adults have the right to rule children?
•  Is international law more enforced in our day than in Vitoria’s?

Rousseau

•   Do referenda (for example, on gay marriage) approximate Rousseau’s idea of the general will?
•  Is Rousseau’s critique of representative government partly valid?
•  Is the social contract a recipe for individual freedom or for slavery to the general will?

Comparing Smith and Marx

You are asked to nominate an economist to serve on the President’s Council of Economic Advisors.  You can nominated either Adam Smith or Karl Marx.  Imagine that neither the president nor the American people have heard of either figure.  Write a letter of reference, explaining why Smith or Marx’s ideas make sense and would help solve current economic problems.  And explain why you didn’t choose the other figure.

Appendix 10:
Sample Paper Topics

First Semester

1.  Aristotle’s philosophy is strikingly different, in its aim and in its entire tone, from that of Plato. Whereas Plato, throughout the dialogues, is essentially critical, radically questioning the most sacredly held conventions of the world around him, Aristotle sets out to acquire knowledge of the way the world is, and, moreover, to explain the way it is.”

Comment on how these differing perspectives influence Aristotle and Plato’s ideas on the position of women in society.

2.  The institution of slavery was an important component of societies in both the ancient Near East and ancient Greece.  Discuss the various representations of slavery in the selections we have read in the Hebrew Bible, the Republic, and the Politics.  

How does each text attempt to justify the existence of slavery, if at all?  Does slavery pose a difficulty for the theories of justice and government contained in each text?

3.  Both Plato and Aristotle offer accounts of the various kinds of government found in human society.  Their respective systems of classification contain assumptions which enable each author to distinguish between “right” and “wrong” forms of rule.  
How would Plato and Aristotle describe and evaluate the form of government adopted by the Israelites in Exodus and Deuteronomy?  Would their accounts be the same?

4.  What is the relationship between faith and reason in the New Testament, the Qur’an, Augustine, Aquinas, Luther, Calvin, and/or al-Ghazali?  Why is the faculty of reason held to be inadequate?  Consider at least two texts in your response.

5.  In The Prince, Machiavelli says that “fortune is a lady.” “It is necessary,” he writes, “if you want to master her, to beat and strike her.”

It has been argued that the clash between virtue and fortuna in Machiavelli is a conflict between the “masculine” principle of virility, courage and decisiveness and a “feminine” principle of caprice and malevolence.  Do you agree?  Discuss the relationship between virtue and fortune in The Prince and/or The Discourses from the point of view of gender.  You may want to take into account the role of women as destructive agents in the biblical accounts and Augustine as well.

6.  Consider the following quote: “The Prince is neither a moral nor an immoral book; it is simply a technical book. In a technical book we do not seek rules of ethical conduct, of good and evil. It is enough if we are told what is useful and useless” (Ernest Cassirer, The Myth of the State, 153).

In Machiavelli’s analysis of political power and its uses, does he describe a new ethical system? If so, do you find it to be moral/immoral/amoral? Does it put into question the authority of morality in politics?  How does Machiavelli’s system relate to Christian and/or Islamic ethics?  Use specific passages in the New Testament and Augustine and/or the Qur’an to support your argument.
Second Semester

1.  “The obligation of the state…is to make citizens aware that tobacco is harmful, so that they can decide with adequate knowledge whether to smoke…. To commit suicide by degrees is a choice that ought to figure on the list of basic human rights.  This is the only possible approach if we wish to preserve the freedom of the individual, which must include the freedom to opt not only for what is beneficial to him, but also for what harms or injures.”

-- Maria Vargas Llosa

In what ways and for what reasons does the statement reflect Mill’s views in On Liberty?  Are there any aspects of Mill’s arguments that contradict Llosa’s statement?

2.  Choose your least favorite political group, moral opinion, or set of opinions—the one whose opinions you would most dread seeing implemented in society. With reference to Mill, explain why and under what conditions we should listen to and consider or silence this group.  This will, of course, entail critical discussion of the distinction between actions and opinions.

3.  Non-European peoples appear in the margins of several texts that we’ve read this semester. Pick two or more texts and explain how the authors characterize non-Europeans, and whether these people fit into their theories or disturb them.  How are these Others located temporally, spatially, and morally.

4.  Did Rousseau’s ideas come to fruition in the French Revolution?  Which of Rousseau’s arguments have truly revolutionary value?  Build a defense or critique of Rousseau based on Burke’s suggestions.  Which side are you on?

5.  “Marx and Freud, though analyzing very different aspects of modern society, both seek to show how appearances mask realities, and that while matters may be deplorable, they cannot be otherwise.”

Explain, discuss, criticize, rebut, agree, as you see fit.

6.  “Adam Smith and Darwin both offer a theory of progress and improvement and account for it by positing an ‘invisible hand.’” 

Explain, discuss, criticize, rebut, agree, as you see fit.

7.  Madison’s Federalist Paper No. 10, Adam Smith in the Wealth of Nations, and Marx in The Communist Manifesto discuss the extent to which politics is driven by interest.  Take two of these texts and explain, discuss, and criticize their conception of the relationship between interests and politics.
8.  “Adam Smith and Marx are both theorists of class conflict.”

Discuss this assertion, explaining in what ways it is an accurate and inaccurate understanding.

9.  Nietzsche’s criticisms of Jewish, Christian, and humanitarian morality is based on the celebration of barbarism and cruelty.”

Evaluate and discuss, with specific reference to Nietzsche’s ideas and arguments.

Appendix 11:

Sample Mid-Term Questions

Introduction to Contemporary Civilization

MID-TERM EXAMINATION

PART I.  IDENTIFICATION  (20 Points)

Thoroughly define TWO (2) of the following items:

Socratic Method



The Theory of Forms

The Allegory of the Cave


The Myth of Er

PART II.  ANALYSIS (40 Points)

Analyze and describe the significance TWO (2) of the following quotations:

1.  
Perhaps we shall find the best good if we first find the function of a human being. For just as the good, i.e. [doing] well for a flautist, a sculptor, and every craftsman, and, in general, for wahever has a functions and [characteristic] action, seem to depend on its function, the same seems to be true for a human being…. What then could this be?” (Aristotle, Nicomachean Ethics, 1097b24)

2.
Virtue, then is (a) a state that decides, (b) [consisting] in a mean, (c) the mean relative to us, (d) which is defined by reference to reason, (e) i.e., to the reason by reference to which the intelligent person would definite it.” (Aristotle, Nicomachean Ethics, 1107a1-5)

3.
Some things are up to us and some are not up to us.  Our opinions are up to us, and our impulses, desires, aversions—in short, whatever is our own ding. Our bodies are not up to us, nor are our possessions, our reputations, or our public offices…. (Epictetus, Handbook, 1)

4.
The gods exist; but it is impious to accept the common beliefs about them. They have no concern with men…. A life that is happy is better than one that is merely long…. The necessary desires are for health of body and pece of mind; if these are satisfied, that is enough for the happy life…. Pleasure is the greatest good; but some pleasures bring pain, and in choosing, we must consider this….  (Epicurus, Letter to Menoeceus)

PART III.  ESSAY (40 Points)

Write an essay on ONE (1) of the following:

1.  
Although neither Greeks, Romans, Jews, nor the early Christians had the word “race,” they did reflect on “difference” and “hierarchy.”  Compare and contrast the attitudes of Plato and Aristotle on various kinds of difference and hierarchy among human beings.  Make sure to include gender in your discussion.

2.
Compare and contrast the conceptions of death presented in three of the texts that we have read.

3.
Compare and contrast the notions of the ideal state in Plato and Aristotle.

4.
Explicate and evaluate Plato’s ideas about censorship and the arts

5.
Compare and contrast Aristotle, Epictetus, and Epicurus on how one achieves the “good life.”

6.
Drawing on Galatians and Romans, discuss what Paul has to say about grace, sin, God, the relationship between Christianity and Judaism, and spreading the Christian message.

7.
Drawing on the texts we have read, compare and contrast “Greek” and “Christian” ethics.

Appendix 12:
Sample Final Examination

Introduction to Contemporary Civilization
FINAL EXAMINATION

PART I.  IDENTIFICATION (20 Points)

Thoroughly define and state the significance TWO (2) of the following items:
State of Nature



Valladolid Debate

Natural Rights



Predestination

PART II.  ANALYSIS (40 Points)

Analyze and describe the significance of TWO (2) of the following quotations:

    “A Christian is a perfectly free lord of all, subject to none. A Christian is a perfectly dutiful servant of all, subject to all….

    “Man has a twofold nature, a spiritual and a bodily one….

    “It is evident that no external thing has any influence in producing Christian righteousness or freedom, or in producing unrighteousness or servitude…. It does not help the soul if the body is adorned with the sacred robes of priest or…abstains from certain kinds of food, or does any work that can be done by the body and in the body…. The things which have been mentioned could be done by any wicked person. Such works produce nothing but hypocrites….

     “One thing, and only one thing, is necessary for Christian life, righteousness, and freedom. That one thing is the most holy World of God, the gospel of Christ.”  --Martin Luther, “The Freedom of a Christian Man”

“Upon this a question arises: whether it be better to be loved than  feared or feared than loved? It may be answered that one should wish to be both, but, because it is difficult to unite them in one person, is much safer to be feared than loved, when, of the two, either must be dispensed with. Because this is to be asserted in general of men, that they are ungrateful, fickle, false, cowardly, covetous, and as long as you succeed they are yours entirely; they will offer you their blood, property, life and children, as is said above, when the need is far distant; but when it approaches they turn against you.” --Niccolo Machiavelli, The Prince
“For the laws of nature, as justice, equity, modesty, mercy, and, in sum, doing to others as we would be done to, of themselves, without the terror of some power to cause them to be observed, are contrary to our natural passions, that carry us to partiality, pride, revenge, and the like. And covenants, without the sword, are but words and of no strength to secure a man at all. Therefore, notwithstanding the laws of nature (which every one hath then kept, when he has the will to keep them, when he can do it safely), if there be no power erected, or not great enough for our security, every man will and may lawfully rely on his own strength and art for caution against all other men.”

--Thomas Hobbes, Leviathan
 “Thus in the beginning all the world was America….”  --John Locke, Second Treatise on Government
PART III.  ESSAY (40 Points)

Write an essay on ONE (1) of the following:

1.  
Compare and contrast the views of Al-Ghazali, Galileo, and Descartes on the relationship between science and religion.

2.
Explain why so many of Thomas Hobbes’s contemporaries considered him a proponent of dangerous ideas.

3.
Compare and contrast Machiavelli’s arguments in The Prince and of The Discourses.

4.
How might the writings of Thomas Aquinas and Thomas Hobbes have been relevant to U.S. leaders as they made the decisions for regime change and the rebuilding of the state and society in Afghanistan and Iraq.

5.
How might the writings of Vitoria, Las Casas, Sepulveda, and Locke inform contemporary debates about tolerance and its limits?
Appendix 13:

Sample Handouts

Compare Stoicism and Epicureanism

	
	  Epictetus


	 Epicurus

	How can I be happy?

Epictetus: 1, 2, 3, 6, 8, 9,

11, 12, 14, 16, 34

Epicurus:  LM 80, LM 110,

LM 130, PD III, PD XVII


	
	

	Should I fear death

Epictetus:  7

Epicurus:  LH 130, LH 160,

LH 280, LM 40, PD II


	
	

	Should I fear the gods?

Epictetus:  31

Epicurus:  LH 230, LM 20,

PD 1


	
	

	What is the nature of the 

Universe?

Epictetus: 11, 26, 27

Epicurus: LH 40, LH 50,
LH 80, LH 100, LH 220-240


	
	


Comparing Hobbes and Locke

	
	Hobbes


	Locke

	
State of Nature

	
	

	Reasons for Transition to the Political State


	
	

	Form of State/Nature of Political Authority


	
	

	Right of Rebellion/Dissolution of Government
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